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Executive Summary 
 
• About 3% of UAA’s student body are African-Americans.  Their numbers steadily 

declined from nearly 700 in 1997 to less than 600 in Fall 2001.  Military location 
numbers increased somewhat. 

• More African-American students come from Outside high schools than among the 
UAA student body. In Fall 2001, 55% of African-American students graduated from 
Outside high schools (42% for all UAA). They tend to come from the South or the 
East Coast. However, the number coming from Anchorage high schools did grow 
14% between 1997 and 2001 while those coming from Outside high schools declined 
23%. 

• African-American undergraduates require more math remediation than UAA 
undergraduates: 9.5% of African-American undergraduates turned in SAT scores 
below UAA’s remedial math cutoff in Fall 2001 (vs. 7.3% of UAA undergraduates). 

• They also require more English remediation: 13.5% had SAT scores low enough to 
require the ASSET test for English placement (vs. 11% of UAA undergraduates).  
Both math and English test-score trends have held steady for five years. 

• African-American undergraduates run half a grade point behind the rest of the 
campus. Their attrition rate is half again as high as for UAA undergraduates. 

• Over half of African-American students are either NDS, undeclared, or pursuing 
general program associate degrees.  

• Retention rates for African-American first-time, full-time baccalaureate candidates 
are the same as the university’s retention rates; they tend to graduate in about the 
same proportion as their peers, and in the same length of time, about one-fifth 
finishing by the end of the fifth year. 

• African-American transfer students are more successful: their retention and 
graduation rates are nearly the same as those of all UAA transfer undergraduates. 

• UAA’s Associate Vice Provost for Student Success oversees programs to support 
students of color, including AHAINA, a student services organization which provides 
tutoring, academic advising, personal counseling and cultural activities. 
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Introduction 
African-American students are identified as an at-risk group by  the Vice Provost for 

Academic Affairs.  UAA has created AHAINA (the initials stand for the key minorities 
attending UAA—African-Americans, Hispanics, Asians, International Students, Native 
Americans), a student service association charged with providing cultural and academic 
support to these groups. AHAINA’s mission is to be a safe haven for at-risk students and 
an outreach to first-time students of color. It provides tutoring, academic advising, 
personal counseling and cultural activities and events. 

In 1999, UAA created a special position , the Associate Vice Provost for Student 
Success, and promoted the former head of AHAINA, Vara Allen-Jones, into it with a 
particular charge to improve the success rate of all students and especially students of 
color.  She has responsibility for AHAINA, student testing, advising and counseling, 
native students services, and the TRIO program which operated in Alaska’s school 
systems to help prepare students before they move into post-secondary schools and to 
recruit promising Alaskan students into UAA. 

Allen-Jones, having now served UAA’s minority students for a total of eleven years, 
has developed deep insights into UAA’s students of color and their unique problems. She 
feels the biggest problems with African-Americans, particularly male students, are their 
lower expectation of finishing college, their lack of understanding what the college 
experience entails, and their lack of a clear picture of what will come after college. 

According to Allen-Jones, minority students’ confusion about why they’re at UAA is 
compounded by having “no clear route to how a student should pass through—
institutionally we have not created a clean gate. Students equate being registered as being 
admitted, [effectively eliminating any requirement that they be] admitted to UAA.” She 
was describing precisely the way students avoid needed advising and remediation by 
maintaining NDS status for as long as possible, the destructive effects of which are 
documented in this study.  Correcting this, Allen-Jones says, would require “a policy 
change at the cabinet level.” 

In the following pages, we will examine data collected on African-American students 
at UAA with an eye to determining what UAA can do to help these students achieve 
academic success here. 

This is the second of a four-part series of profiles of minority populations at UAA.  In a 
previous paper, we looked at the Alaskan Natives and American Indians in the UAA 
Student Body (OPRA Topic Paper 2003-4), and the two subsequent papers look at 
Hispanic (OPRA Topic Paper 2003-06) and Asian-American/Pacific Islander (OPRA 
Topic Paper 2003-07) students at UAA. In each case we endeavor to gather a standard 
profile of the minority students and compare it with the UAA campus as a whole. 

The elements of the profile are chosen to allow a look at a given minority from three 
viewpoints:  where they come from, what they do when they’re at UAA, and how well 
they perform. In each case, we analyze a wide variety of data sources to arrive at 
significant differences and similarities between the minority student cohort and the rest of 
the student body. 
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An undertaking like this is not the work of one person, but is instead a team effort. I 
would like to acknowledge the members of the team.  Thanks go to Vara Allen-Jones, 
Assistant Vice Provost for Student Success, for her expertise and insights into the special 
problems facing minority students at UAA; to Dr. Gary Rice for his helpfulness and 
patience as I continue to learn the complex craft of institutional research; to Roberta 
Weaver and Alexa Fleming for their support and incredible ability to solve presentation 
problems in record time; to Yuan-Fang Dong, who started out as a source of SAS 
guidance and turned into a supporting, warm friend; and, as always, to my family who 
provide support in many loving ways. 

Methodology and Assumptions 
One of the basic issues which we had to address in the beginning of this paper was the 

definition of “African-American Student.” UAA collects racial data on its incoming 
student, so we initially defined African-Americans as those who check the “Black” box 
on the intake form.  However, this group also included a number of international 
students, and they are separately profiled (See OPRA Topic Paper 2003-01, International 
Students at UAA). Accordingly, we next eliminated all those who held F-1 student visas 
and J-1 exchange student visas. Finally, after seeing the very small number of African-
American graduate students (16 in Fall 2001) we analyzed both graduate and 
undergraduate African-American students together for most of the analysis (exceptions 
are in the analyses of grades and programs of study). 

To place UAA in the community perspective, it was necessary to call upon Census 
2000 and Census 1990 data, and here, it should be noted that census data on race and 
ethnicity are somewhat difficult to interpret.  Most notably, there were significant 
changes in the Census categories regarding race which affect the counts. The 2000 
Census forms allowed respondents to select more than one racial category. On earlier 
Censuses, multiracial individuals were asked to chose a single racial category, or respond 
as Some Other Race. Through the kind assistance of Dr. E. Lance Howe of the Institute 
for Social Research, we were able to acquire data which combined individuals who 
responded African-American and African-American plus Some Other Race, which is the 
count used in the Growth Rates and Market Penetration (Table 2 and 3). 

The students’ t-tests applied in the discussion of persistence and graduation were 
carried out as a test of the hypothesis that a sample proportion is the same as the 
proportion in the population from which it was drawn. This was considered appropriate 
since the question at hand was whether the percentage of the minority cohort who 
returned in a semester was the same or different from the percentage of the UAA peer 
cohort who returned. All t-tests were conducted at the 95% confidence level.  Significant 
differences are noted in the text. 

Analysis 
In Fall 2001, there were 677 African-American students among UAA’s student body—

3.1% of UAA’s 18,676 students. Over the five years considered in this analysis, that 
percentage has decreased slightly from a high of 3.8% in Fall 1997 to its low in Fall 
2001.  In the following pages, we will look at these students from several perspectives.  
First, we will look at where they attend, and examine the extent to which UAA has 
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penetrated the market for African-American students around its main campus. Then, we 
will attempt to place UAA’s African-American population in perspective, first with the 
rest of the statewide system, and then with its peer institutions. We will examine several 
characteristics of this cohort of the student body, and then look at where they graduated 
high school and how they were prepared for the college experience. We will look at their 
distribution across the class levels and the class loads and credit hours they attempt, and 
then examine their choice of major programs.  Finally, we conclude this section of the 
paper with analyses of their grades, attrition rates, retention rates, and persistence to 
graduation. 

Attendance and the Market 
Very few of UAA’s African-American students attend outside the Anchorage area.  As 

is shown in Table 1, in Fall 2001, 84.9% were registered in classes at the Anchorage 
campus, and 9.0% at UAA’s military program locations, leaving only 6.1% at the branch 
campuses.  These proportions are typical of the five years covered in this analysis. 

During this period, UAA’s African-American student numbers declined 13.2% from 
780 in 1997 to less than 677 in Fall 2001.  By contrast, the UAA student population grew 
2.3%, from 18,255 in 1997 to 18,676 in 2001. As we shall see in Table 2, this decline 
mirrors a similar decline in the African-American population of the Anchorage Bowl. 
The numbers of African-Americans attending at military locations increased somewhat 
during the same period, rising from 55 in 1997 to a peak attendance of 74 in 2000, and 
declining slightly to 61 in 2001. 

Table 2 examines the growth patterns by race/ethnicity found by comparing the 1990 
and the 2000 Census counts for Anchorage. Between these two Censuses, the population 
of the Anchorage Bowl grew 15.0%, with double-digit growth among Natives, Asians, 
and Hispanics.  By contrast, the African-American population only grew 3.8%—ending 
the decade as a smaller percentage of the Anchorage population—5.6%, compared to 
6.6% in 1990. The difference is significant at p < 0.05. 

Table 3 examines the percentages of various age groups of African-Americans in the 
populations surrounding UAA’s campuses and the degree to which UAA has penetrated 
these student markets. The proportion of African-Americans on the UAA campuses 
mirrors their surrounding populations.  In the Anchorage Bowl, 7.2% of the 17-or-older 
population is African-American; in UAA’s total service area outside Anchorage, 17-or-
older African-Americans account only 0.9% of the population. 

In 2000, 18,362 of Anchorage’s citizens declared themselves as African-Americans.  
This includes those who selected two categories on the census form:  “African-
American,” and “African-American combined with any other race.” Of these, 2,074 were 
between 18 and 24 years of age, the age range for traditional-age students. Also in Fall 
2000, of UAA Anchorage’s 13,228 students, 224 were 18-24-year old African-
Americans. Dividing the enrolled traditional-aged students by the available traditional-
aged population gives a market penetration of 21.4%. Dividing the traditional-aged 
African-American population by the African-American traditional-age student count 
gives a market penetration rate of 10.8% for this group in Fall 2000. The difference in 
penetration rates is significant at the p < 0.05 level. 
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The Table also present subtotals for non-traditional students, 25-39 years old. Here, 
UAA’s 2000 market penetration for the entire 25-39 population was 7.1%, and 5.3% for 
25-39 year-old African-Americans; however a students’ t-test reveals no significant 
difference between these penetration rates.  

Market penetration data are not shown individually for the other campuses in the UAA 
system due to small African-American populations in their service areas.  The Table does 
show  all campuses other than Anchorage taken together. The 2000 Census lists no 
African-Americans in the Valdez-Cordova Census area. A significant proportion of the 
small numbers of African-Americans who live outside Anchorage appear to be students.  
UAA’s non-Anchorage campuses show a market penetration of 38.9% for the 18-24 
traditional-age African-American students, and a 20.7% rate for the 25-39 age group. In 
both cases, the differences between these penetration rates and those of the general 
population are statistically significant (p < 0.05). 

Table 3 also presents market penetration data for all UAA campuses combined. Here, 
the 18-24 general population market penetration is 18.6%, and 12.2% for African-
Americans, a significantly lower penetration rate (p < 0.05).  For non-traditional 25-39 
students, general population market penetration was 6.6%. It was 6.2% for African-
American non-traditional aged students in 2000, but the difference is not statistically 
significant (p < 0.05). 

UA System and Peer Institution Comparisons 
As Table 4 shows, UAA had the greatest numbers of African-American students 

among the three Main Administrative Units (MAU) of the UA System during the five-
year analysis period.  Anchorage has had between 599 and 719 African-American 
students a year, whereas UAS has had from 29 to 41, and Fairbanks from 216 to 234. Due 
to the smaller Fairbanks student body, the percentage of African-American students there 
was approximately equal during these five years.  

Table 4 shows UAA’s five-year decline in the numbers of African-American students, 
from 691 in 1997 to 599 in 2001.  During this same period, the Table shows that 
Fairbanks saw a slight increase in their numbers, from 224 to 234. The data in Table 4 are 
drawn from the national IPEDS data resource, which is reported by Statewide without 
documentation.  Because of this, reconciliation with UAA local data in Table 1 cannot be 
made. 

Table 5 examines UAA’s 22 peer institutions as they ranked in Fall 2001 on the 
percentage of African-American students in their respective student bodies.  As the Table 
shows, UAA ranks near the bottom (19th) among these institutions with its 4.0% African-
American population.  Auburn ranked first among these peers, and the University of 
Southern Maine ranked last. Peer institutions ranged from less than one percent African-
American at two institutions (University of Southern Maine, Weber State University) to 
over a third of the student body At Auburn.  The proportion of African-American 
students at the average peer institution was three times that at UAA. The peer institutions 
most like UAA were Indiana University-Purdue University at Fort Wayne, which ranked 
17th with almost exactly the same number of African-American students making up 4.9% 
of its student body, and Northern Kentucky University, ranked 18th with 4.4% African-
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American students (Kentucky has several other universities with nearly exclusively 
African-American student bodies, which probably explains this). 

Student Characteristics 
Table 6 allows comparison of the age distribution of UAA’s African-American 

students with the overall student body. Over the five-year analysis period, African-
American students have tended to be a little younger than most UAA students. An 
examination of the Fall 2001 data in Table 6 shows that 37% of the UAA student body 
were between 18 and 24, whereas 40.8% of African-Americans fell into this age group. 
Only 17% of African-American students fell into the three oldest categories, while these 
accounted for 27% of the entire student body. Both differences are statistically significant 
at the p > 0.05 level (students’ t-tests). The mean age bears out this finding. During these 
five years, African-American students were two years younger than the UAA student 
body; the differences are statistically significant (p < 0.05). 

The Table appears to show that the proportion of 18-24 year-old African-American 
students grew from 35% in 1997 to 40.8% in 2001, accompanied by a simultaneous 
decline in the 25-39 year-old age group from 46.4% in 1997 to 40.2% in 2001, but 
neither of the differences between these respective proportions is significant at the p < 
0.05 level. This lends further weight to the finding that African-American students have 
historically been about two years younger than the UAA student body.  Further, it allows 
us to state that the five-year decline in numbers of African-American students noted in 
Tables 1 and 3 did not favor one age group over another. 

Gender follows the same pattern in both UAA and the African-American cohort.  Table 
7 shows that UAA was stable at about 60% female to 40% male during the analysis 
period and so were UAA’s African-American students.  There are no statistically 
significant differences in the proportions of males to females in the comparisons between 
African-American students and the UAA student body. The five-year decline in the 
numbers of African-American students at UAA noted in Tables 1 and 3 has not favored 
one sex over another. 

High School and Preparation for College 
Table 8 examines where UAA’s African-American students graduated from high 

school during this five year period. It shows that a significantly higher percentage of 
UAA’s African-American students came from the Lower 48 than was the case with entire 
student body. Looking first at Fall 2001, 41.5% of the UAA student body graduated from 
Outside high schools, but 55.2% of African-American students did so. Through the five 
years, 20% to 30% more African-American students graduated from high schools outside 
Alaska than did members of the general student body.   

Considerably greater proportions of African-American students at UAA came from the 
South or the East Coast than was the case with the overall UAA student body. Within the 
entire student body, the largest proportion of Outside-graduating students come from high 
schools in the Pacific States. 

However, during this period, the proportion of African-American students who 
graduated from Anchorage High Schools grew from 24% in 1997 to 31.6% in 2002, a 



 

 8  

statistically significant increase (p < 0.05). Student’s t-tests comparing the proportion of 
African-American Anchorage high school graduates to the proportion in the UAA student 
body reveals that the two rates have grown at the same pace (p < 0.05). The proportion of 
Anchorage high school graduates among African-American students is the same as the 
percentage of Anchorage high school graduates among the UAA student body. 

The 1997-2001 percent change column in Table 8 shows a major decrease in the 
numbers of African-American GED students during this period, but a t-test at the p < 
0.05 level comparing the proportions shows this to be an artifact of their extremely small 
numbers (64 in 1997, 38 in 2001). Proportional differences must be considerably larger 
than these to be significant between such small groups. 

Table 9 allows comparison between the high school grade point averages of African-
American students and the entire UAA student body. Note that 66% of UAA’s African-
American students enrolled in Fall 2001 without having their high school GPA recorded.  
Students attending from other UA campuses, graduate students and NDS students may 
account for 314 of the 446 unrecorded students, but UAA has no HSGPA record for 132 
African-American degree-seeking students in 2001. 

The third of the African-American  students for which HSGPA records begin their 
college careers behind the rest of the student body. Their mean high school grade point 
average was 2.69 in Fall 2001, versus 2.98 for UAA. This difference is statistically 
significant at the p < 0.05 level. In Fall 2001, 5.7% of UAA’s student body brought a 
HSGPA under 2.5 to their college year while 11% of African-American students did so.  

The large percentage changes reflected in the rightmost columns of Table 9 are more 
due to the small numbers in each cell than to any major changes in high school GPAs.  
For example, while the Table shows 285.7% growth in the number of African-American 
students with HSGPA above 3.5 between 1997 and 2001, this is due to having recorded 
four times as many HSGPA's in 2001, and does not reflect a dramatic increase in 
African-American student body quality. 

Table 10 presents the African-American undergraduates’ scores on the Scholastic 
Aptitude Test and allows comparison with SAT scores for all UAA undergraduates. UAA 
does not require the SAT for admission. The 18.1% increase in the proportion of African-
American undergraduates submitting SAT scores from 1997 to 2001 mirrors a similar 
increase in the proportion of the UAA undergraduates who submitted SAT scores 
(p < 0.05). 

Of the 19.2% of UAA undergraduates who submitted SAT scores in Fall 2001, those 
with verbal scores below 530 would have been required to take the ASSET test to 
determine if they needed developmental English classes.  In 1997, 12.3% of African-
American undergraduates turned in low SAT scores, a higher proportion than the 7.3% of 
UAA undergraduates with verbal scores below 530. In 1998, 13% of African-American 
undergraduates had low verbal scores, compared to 8.3% of UAA undergraduates.  Other 
differences between the proportions of African-American students submitting SAT scores 
below 530 and UAA undergraduates doing so are not statistically significant at the p < 
0.05 level. 
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Looking at the average verbal scores, the UAA undergraduate average remained steady 
at 500 for these five years, 30 points below the ASSET cutoff.  The African-American 
undergraduate average ran 60 to 70 points behind the UAA average, and was almost 100 
points below the ASSET cutoff in Fall 1999. The differences between UAA and the 
African-American cohort are statistically significant at the p < 0.05 level. For additional 
context, the average verbal score for all Alaska high school graduates was 514 in 2000; 
the national average was 504 in 2001.  

Those scoring below 480 on the math portion are required to take developmental math 
(Math 050) before taking college algebra. In 1997 and 1998 greater percentages of 
African-American students were directed to developmental math classes based on their 
SAT scores compared to the entire UAA cohort. In Fall 1997, twice the percentage of 
African-American undergraduates were referred to developmental math based on SAT 
scores compared to UAA undergraduates. In 1999, 2000, and 2001, approximately the 
same percentage of each group required developmental math (the apparent differences 
math placement in these three years are not statistically significant at the p < 0.05 level). 

The mean math scores are higher than the verbal for the UAA undergraduates.  Across 
these five years, there was a slight improvement in math scores, but the average still 
hovers just below 500. African-American students’ math mean scores ran 70 points 
behind the UAA average in 1997, 1998, 1999, and 2000, and over 50 points behind in 
2001 (all differences statistically significant at the p < 0.05 level). For context, the 2000 
math average for Alaska high school graduates was 510; the national average was 516 in 
2001. 

Table 11 reports the results of ASSET testing for African-American and UAA 
undergraduates. The ASSET has three portions to assess writing ability, reading level, 
and numerical skills. UAA requires the test of degree-seeking students if they score 
below a certain level on either the SAT or the ACT, or if they have neither of those 
scores on entry into a degree program. The numerical skills scores are not discussed here, 
because they are not used at UAA; as mentioned above, SAT and ACT scores are used to 
place students in Math 050, and the mathematics department uses its own placement tests 
to determine higher math placement for students who don’t have entrance exam scores or 
who exceed 530 on the SAT. 

Students who score below 44 on the reading portion of the ASSET test are referred to 
admissions counselors who interpret their reading and writing scores to determine their 
developmental English placement. In Fall 2001, 11.4% of UAA undergraduates were 
referred on the basis of their ASSET scores; 19.4% of African-American undergraduates 
were. In Fall 2000, 8.1% of UAA students were referred; 9.6% of African-American 
undergraduates were. The differences between these proportions are significant at the 
p < 0.05 level; apparent differences between the proportions referred in 1997-1999 are 
not. 

Table 11 shows that the number of ASSET scores recorded for African-American 
undergraduates increased 1,483% from 12 in 1997 to 190 in Fall 2001. While some of 
this gain reflects an increased testing, most of the apparent gain is due to an increased 
emphasis on recording scores for all students who take placement tests. 
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Class Standing, Class Load 
The distribution of African-American students by class standing is illustrated in Table 

12.  Each Fall from 1997 to 2001 the proportion of African-American lower division 
undergraduates was higher than the corresponding proportion in the UAA student body, 
as confirmed by a series of student’s t-tests comparing the respective proportions at the 
p < 0.05 level. The proportions of upper division students were not statistically different 
(p < 0.05. This fits with the finding above (see Table 6) that African-American students 
are about two years younger than UAA’s entire student body.  

The proportion of African-American non-degree-seeking students is smaller than the 
proportion in the UAA student body. In Fall 2001, 34.5% of African-American students 
were NDS, compared to 44.2% of the UAA student body. The number of African-
American students in NDS status declined 5.3% from 247 in Fall 1997 to 234 in Fall 
2001, as the numbers of African-American students at UAA decline 13.2%. 

A very small number of African-American students take graduate degrees at UAA.  In 
Fall 1997, there were 21 African-American graduate students; in Fall 2001, 16. 

Table 13 examines differences between the attempted hours and class loads for 
African-American undergraduates and UAA undergraduates.  Two subtotals are 
presented:  those who attempt less than 12 hours, and those who attempt 12 or more 
hours.  Twelve hours is considered a full load for undergraduates to qualify for full 
financial aid packages.   

With only two exceptions, the proportions of African-American students taking part-
time loads of less than 12 hours is the same as that for the UAA student body as 
determined by individual student’s t-tests of the percentages of each group for each year.  
In Fall 1997, 64.1% of African-American students took less than 12 hours compared to 
67.8% of the UAA student body (difference significant at p < 0.05), and in Fall 1998, 
65.9% of African-Americans did so, compared to 69.6% of the UAA student body. The 
proportion of African-American students taking more than 12 credit hours did not differ 
from the student body in any of the years studied here (p < 0.05). 

Looking at trends across the five-year period, the apparent 13.5% decrease in part-time 
African-American undergraduates is not statistically significant, but the 15.4% decrease 
in full-time African-American undergraduates is (p < 0.05). The five-year decrease in the 
numbers of African-American students resulted in a greater decrease among full-time 
undergraduates than among part-timers. 

Declared Intent and Choice of Major 
UAA asks students to declare their intentions for their college education during the 

registration process.  Table 14 shows that 41.5% of the student body did so in Fall 2001, 
but a greater proportion—58.9%—of African-American students did so. The difference is 
significant at the p < 0.05 level, as are the differences in completing the declared intent 
form in all years.   

The apparent 30.7% decline in African-American students completing the form reflects 
the decline in the numbers of African-American students in the student body rather than a 
proportional change over the five-year analysis period.  Comparing the proportions of 
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students completing the form in Fall 1997 to the proportion in 2001, the apparent increase 
is not significant at the p < 0.05 level.  Neither is the apparent increase in the numbers of 
African-American students completing the form between 1997  and 2001. 

In Table 14 we have grouped students who stated they were coming to UAA to pursue 
a degree with those who said they were planning to transfer to another school as 
“Probable Degree Seekers,” and those pursuing personal development, licensure and 
certification, skill increases, and high school or GED credit as ‘Probable NDS.” The 
percentages given for these two groups are based on the number of students and African-
American students who completed the declared intent form.  In Fall 2001, 338 of the 399 
African-American students who filled out the declared intent form—84.7%—said they 
were at UAA to pursue a degree or to accumulate transfer credits. A relatively small 
percentage of these—5%—said they planned to transfer.  The rest declared that their 
intent at UAA was to get a bachelors degree (44.6%), an associate degree (29.3%), or a 
certificate (1.5%). 

The remaining 15.3% of Fall 2001 African-American students who completed the form 
declared their intent in one of four non-degree-seeking categories:  personal development 
(7.8%), job change and improvement (1.3%), maintaining licenses or certification (1.5%), 
or to gain high school or GED credit (0.5%).  A small percentage (4.7%) checked “other” 
on the form.  

Table 15 is a summary of the types of degrees sought by African-American students 
with a comparison to those sought by the UAA student body. Very few African-
American students pursue certificates—five in Fall 2001—or masters degrees—16 in Fall 
2001.  The majority sought two-year (associate) degrees—21.7%—and four-year 
degrees—33.4%—in Fall 2001.  Non-degree seekers accounted for the remaining 41.8% 
of African-American students that year. 

In each of the years studied here, the proportion of degree-seekers among African-
American students was higher than that in the UAA student body (proportional 
differences significant at p < 0.05).  However, the apparent gain in degree seeking 
behavior among African-Americans is not significant, nor is the apparent decline in their 
non-degree-seeking enrollment 

In 1997, over a third (33.7%) of UAA’s African-American students enrolled in 
associate degree programs; in 2001, only about one-fifth (21.7%) did so. At the same 
time, the percentage of African-Americans seeking baccalaureate degrees increased from 
24.6% in 1997 to 33.4% in 2001. The trend difference is significant at the p < 0.05 level: 
associate degrees have declined, baccalaureate degrees have increased. 

Table 16 presents the top programs of study pursued by African-American students in 
the order of their popularity in Fall 2001. The top rows of this table summarize the 
numbers and percentages of African-American and UAA students who are NDS, and 
those pursuing General Program AA degrees  and undeclared baccalaureate candidates. 
General Program AA is a designation for associate candidates with no specific major.  
The Table shows that 41.7% of the African-American enrollees were non-degree-seeking 
in Fall 2001, and 13.7% were undeclared, pursuing a non-specific major, or not pursuing 
degrees. These proportions have been relatively constant for the five years covered in this 
study. In 1997 and 1998, the proportions of undeclared and general program African-
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Americans were greater than the proportion in the UAA student body; in 1999, 2000, and 
2001, the proportions were not significantly different, as determined by student’s t-tests 
comparing each pair of proportions at the p < 0.05 level. 

In the next part of Table 16, we present the top major choices of the remaining 
proportion of African-American students. The majors are ranked in order of descending 
popularity in Fall 2001. Rankings for the previous four years are included, as are the 
ranks of these majors among the general UAA student body. There appear to be no major 
differences in the majors chosen by these two groups. There are no extreme 
concentrations of African-American students in any particular major. 

Grades and Attrition 
In Table 17 we compare undergraduate African-American students’ grades and actions 

to those of the the AAA undergraduate student body.  Looking first at the average GPA 
we see that, across the five-year analysis period, African-American undergraduates were 
consistently less than the means for UAA undergraduate average.  In Fall 2001, UAA 
undergraduates averaged a 2.87 while African-American undergraduates averaged a 2.46, 
0.41 grade points less. Students’ t-tests reveal that the differences between each year’s 
pair of grade point averages are each significant at the p < 0.05 level. The increase in 
African-American undergraduate performance from 2.36 in Fall 1997 to 2.46 in Fall 2001 
also resulted in a statistically significant difference (p < 0.05). 

African-American undergraduates received a higher proportion of F grades than all 
UAA undergraduates during each of the years examined here.  The proportional 
differences are all statistically significant at the p < 0.05 level. In Fall 2000, African-
American undergraduates took significantly more (6.6%) incompletes than did UAA 
undergraduates (3.6%), but in other years, the proportional differences in incomplete 
grades are not statistically significant ( p < 0.05). 

The attrition section at the bottom of Table 17 sums the number of F, No Pass, and 
Withdraw grades to get at the percentage of undergraduates who are not making progress 
toward their educational goals at UAA.  The Table shows the percentage difference 
between the African-American undergraduate attrition rate and the UAA attrition rate for 
each year in the analysis.  All percentage differences are statistically significant at the 
p < 0.05 level.  The number of African-American students who fail, withdraw and do not 
pass declined 23.7% from 579 in 1997. Recalling from Table 1 that the African-
American student population declined 13.7% during this period, the attrition rate declined 
somewhat faster than the population. 

We used the data to compute weighted five-year attrition rates of 18.1% for all 
undergraduates at UAA, and 26.1% for African-American undergraduates.  On average, 
African-American undergraduates have a 44.2% higher attrition rate than UAA 
undergraduates. 

Persistence and Graduation 
We conclude this analysis with a look at African-American undergraduate persistence 

and graduation rates in Table 18-23. The first group we will examine is the first-time, 
full-time freshmen baccalaureate candidates. As the title suggests, these are 
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undergraduate students who enter UAA seeking bachelors degrees with no college credits 
(other than those from advanced placement high school courses) and who take at least a 
12-credit load in their first semester as freshmen.   

In Fall 1997, 353 students entered UAA as first-time, full-time baccalaureate 
candidates; 13 were African-Americans. 60.3% of the entire cohort returned for the Fall 
1998 semester, and 0.8% graduated by Spring 1999. It appears that a significantly higher 
percentage of the 1997 African-American sub-cohort returned in the Fall of 1998—
76.9% .  However, this difference is not statistically significant (students’ t-test, p < 
0.05). None of the differences in between the UAA and the African-American retention 
rates are significant except the 25% versus 43.8% UAA baccalaureate rate for second 
year retention in Fall 2000. The apparent higher African-American graduation rates for 
academic year 1999-2000 and 2000-2001 are not statistically significant at the p < 0.05 
level.  

Except for Fall 2000, retention rates for African-American first-time, full-time 
baccalaureate candidates have equaled the university’s retention rates; they tend to 
graduate in about the same proportion as their peers, and in the same length of time, 
about one-fifth finishing by the end of the fifth year. 

Table 19 presents a similar picture for first-time-full-time associate degree candidates. 
It may seem unusual that this Table shows many students spending five years pursuing 
two-year degrees: in the UAA student body, 19% returned for a third year in Fall 1999, 
and 11% came back for a fourth year in 2000. Over 10% of this group came back for a 
fifth year in 2001 and 8% for a sixth year in 2002. And, each year, the proportions 
returning for third, fourth, and fifth years became larger. However, graduation rates 
include associates and any higher degree the student may attain, so the retention will 
include any students who initially enroll as associate candidates but later opt for longer 
degree programs. After five years of study, 10% of the 345 UAA candidates who started 
in Fall 1997 had finished with associate or bachelors degrees. 

Of 43 African-American students who began in Fall 1997, 21% returned in the next 
Fall; 7% in 1999.  The 5% who returned in 2000 were still attending in Fall 2002.  Two 
percent of this group graduated by the end of the 2001-2002 academic year, their fifth 
year here. 

Both the UAA and African-American associate candidates who started in Fall 2000 had 
high retention rates compared to earlier cohorts: 54.2% for UAA students and 58.3% for 
African-Americans. The difference between these percentages is not statistically 
significant at the p < 0.05 level. 

These cohorts also had higher third-year retention rates than the 1997-1999 cohorts:  
33% for UAA, 25% for African-Americans.  The Fall 2001 cohort had equally high 
retention rates:  60% of the African-Americans who started that year came back in Fall 
2002, statistically the same as the UAA proportion of returnees (p < 0.05). 

In Table 20 we examine the UAA and African-American cohorts of full-time 
undergraduates who attended UAA for the first time in each Fall semester from 1997 to 
2002, but who transferred credits from another college or university when they first 
registered at UAA. With the exception of a lower retention rate of 37.0% in 2001 
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(compared to 57.6% for all UAA undergraduate transfer students), new African-
American transfer students do not differ statistically in that their retention rates and 
graduation rates from all UAA transfer undergraduates (p < 0.05).  By their fourth year, 
36.4% of the 1997 African-American transfer cohort had graduated. 

Table 21 presents similar statistics for cohorts of NDS undergraduates who enter UAA 
as first-time students. They may declare majors after entering, but remain with their 
initial cohort for calculation purposes, which accounts for the percentage of these non-
degree seekers who graduate each academic year. 

Statistically, there are no differences between the retention rates of African-American 
NDS first-timers and the UAA student body at the p < 0.05 level. The graduation 
numbers are too small to allow meaningful analysis. 

In both cohorts, about a quarter of NDS students return after their first year, about 10% 
after their second, with smaller retention percentages after that.  African-American NDS 
students tend to remain a two years and then leave.  Of those who stay, , about 5% to 
10% have graduated by their fifth year. 

The cohorts of other first-time entering freshmen are presented in Table 22.  These 
include part-time undergraduates carrying less than 12-credit-hour course loads. At least 
some of these students enter with some prior credit, judging by the fact that 5% of 
African-American students in the 1997 cohort graduated by Spring 1999 and 5% of the 
1998 cohort had done so by Spring 2001. Of the 1997 African-American cohort 38% 
returned for a second year, and only 19% for a third. 

Table 23 summarizes all first-time full-time undergraduate persistence and graduation 
rates for UAA and for the African-American cohorts. 

Findings 
Most of Alaska’s African-American population is found in the Anchorage 

Municipality, and 70%  of the African-American students in the UA system are at UAA 
Of these, 85% attend at the Anchorage campus, and another 9% through UAA’s military 
outreach programs. Since 1990, Alaska’s African-American population has grown more 
slowly than the general population.  This partially accounts for a 13% decline in the 
African-American students at the Anchorage Campus over the past five years. Some of 
the UAA decline was offset by a 10% gain in African-American students at military 
installations, but their numbers are still very small. 

There may be a market opportunity in attracting traditional-age African-American 
students from Anchorage, since African-American market penetration is half UAA’s 
market penetration in the entire 18-24 year old age group.  The slow growth of 
Anchorage’s African-American population may make this opportunity less attractive 
than, say, Hispanic or Asian-American/Pacific Islander markets, since both exhibited 
60% growth between the 1990 and 2000 Censuses. 

A considerably greater proportion—20% to 30% more—African-American students 
graduate from lower 48 high schools than the proportion found in the UAA student body.  
This could mean that they came to Alaska for college, but it is more likely they came 
North for other reasons and decided to go to college after they arrived, particularly in 
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light of the 30-year-old average age of UAA’s African-American students. An increasing 
proportion of African-American students attending UAA graduated from Anchorage 
High Schools each year from 1997-2002. 

Even if they don’t come to UAA directly out of high school, the significantly higher 
proportions of freshmen and first-time freshmen among African-Americans indicates 
that, for many, UAA is their first college experience. And, based on their incoming high 
school grade point averages, they do not arrive as well-prepared as the student body. On 
average, African-American students lag the UAA student body by 0.28 grade points, and 
a significantly larger proportion of African-American students arrive with high school 
GPAs below 2.50. 

The UAA average score on the verbal portion of the Scholastic Aptitude Test (SAT) 
remained steady at 500 between 1997 and 2001. For reference, the average verbal score 
for all Alaska high school graduates was 514 in 2000. The national average was 504 in 
2001. The UAA mean math score hovered just below 500 during the same period.  The 
Alaska high school average was 510 in 2000. The national average was 516 in 2001. 

African-American entrance exam test scores lag those of the UAA student body, by 60-
70 points on the SAT verbal, and by 50-70 points on the SAT math exams. The averages 
of all African-American SAT scores—both verbal and math—are below the UAA cutoffs 
used to indicate need for developmental classes. During the five years considered here, 
greater proportions of African-American students were referred to developmental English 
than the proportions among UAA undergraduates. 

Placement testing is not required for half of the UAA student body (Fall 2001) who are 
non-degree seeking.  While the majority of these are taking personal development, job 
skills, and licensure classes, Vara Allen-Jones, Associate Vice Provost for Student 
Success, says some students maintain NDS status to avoid advising and testing that might 
place them in developmental classes. 

There is a dramatic difference between the 84.7% of African-American students who 
declared degree seeking intent (Fall 2001) and the 58.2% who are actually registered for 
degrees, a difference of 26.5 percentage points.  Compared to this, 67.5% of all UAA 
students declared degree seeking intent, and 50.4% actually sought degrees in Fall 2001, 
a 17.1 percentage point difference. The greater proportion of African-American students 
referred to developmental classes by testing combined with the larger proportional 
difference between declared intent and degree-seeking status could mean that 
proportionally more African-American students who need developmental classes could 
be missed if they are doing as Jones suggests. However, since not all students complete 
the declared intent form, the differences could reflect a greater tendency for degree-
seekers to do so. In any case, UAA is moving to require that students declare their status 
early in their college careers and increasing emphasis on testing.  These two steps should 
address this issue. 

Two-thirds of African-American students take full course loads (12 credit hours or 
more), but between 1997 and 2000, as the African-American student population declined, 
the proportion taking part-time loads increased. No similar shift emerged among the 
UAA student body.  
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UAA may have lost more degree-seeking African-American students as its African-
American student population declined. The analysis of degree types (Table 15) points this 
way, but neither the apparent loss of degree seekers nor the apparent gain of NDS 
students test as statistically significant. A second possibility could be that African-
American students are opting for part-time loads due to increased pressure to work. If this 
is the case, it apparently did not affect the UAA student body in the same manner.  The 
Noel-Levitz Student Satisfaction Inventory, administered to UAA students in 2000 and 
again in 2001, showed a decrease in off-campus employment between the two years. 

Another, extremely dramatic change emerges from analysis of degree type.  In 1997, 
over a third of UAA’s African-American students enrolled in associate degree programs; 
in 2001, only about one-fifth did so. At the same time, the percentage of African-
Americans seeking baccalaureate degrees increased from 25% in 1997 to 33% in 2001. 
So the motion has been away from two-year degrees and into both baccalaureate and 
NDS status over the analysis period. 

Three possibilities suggest themselves for the increase in baccalaureate seekers.  First, 
this could be due to fewer positions being available for the holders of associate degrees 
due to “degree inflation” in the job market, a recognized trend which was highly 
publicized during the Clinton presidential administration. Second, there have been 
changes in financial aid policies which may have made associate degrees less attractive 
due to a more carefully imposed two-year limit for associate degree seekers.  Third, we 
may be undercounting associate degree candidates since many may plan to get an 
“insurance” associate degree on the path toward a higher degree but may only announce 
their intention just before completion of the two-year degree to avoid being shunted into 
an undesirable cohort of two-year-only degree seekers. 

The average African-American undergraduate GPA increased 0.10 grade points  
between 1997 and 2001 but is still lower that the UAA average by 0.44 grade points. 
African-American undergraduates get more F’s than UAA undergraduates, and African-
American undergraduate attrition rates are significantly higher than those of UAA 
undergraduates. 

To place attrition rates in perspective, let us imagine a class of  30 undergraduate 
students, ten of them African-American.  UAA’s attrition rate predicts that five members 
of this class will drop out or flunk, and that the chances are good that two or three will be 
African-Americans. 

African-American baccalaureate and associate candidates match UAA in retention and 
graduation rates.  UAA’s five-year graduation rate is 18.7% for all baccalaureate 
candidates—including African-Americans—and 10.1% for associate candidates—also 
including African-Americans.  The associate rate includes students originally admitted to 
pursue associate degrees who later opted for four-year degrees. Transfer student cohorts 
have a significantly higher 29% five year graduation rate and a 20% four-year rate. 

Something appears to have revitalized associate study at UAA in 2000.  Both the UAA 
and African-American associate candidates who started that year had extremely good 
retention rates: 54.2% for UAA students and 58.3% for African-Americans. Whatever the 
reason, it affected all associate candidates, including African-Americans. These groups 
also had high third-year retention rates:  33% for UAA, 25% for African-Americans.  
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And the following year’s cohort, who began in Fall 2001, matched these figures:  60% of 
the African-Americans who started that year came back in Fall 2002, statistically the 
same as the UAA proportion of returnees (p < 0.05). 

 Conversation with Mary Howard, UAA Registrar, suggested three possible reasons for 
this apparent resurgence.  First, UAA opened its dormitories in 1997, and, according to 
Howard, “on-campus dormitories have been shown to help retention.” This explanation 
has plausibility, since we see a similar, if not as dramatic, gain in first-time baccalaureate 
candidates’ retention rates (Table 18). A second possible cause suggested by Howard is 
increasing numbers of students pursuing AAS degrees from Mat-Su due to changes in 
Mat-Su offerings. This might affect the UAA retention rate, but there are no African-
American associate candidates from Mat-Su. Finally, Howard suggests that after 1999, 
data may better reflect UAA’s true retention rate, due to greater error in Banner records 
during its first two years on-line.  Yuan-Fang Dong, Research Associate with OPRA, 
confirms that 1997 and 1998 Banner data has more error than later years, making this, 
perhaps, the most satisfying explanation. 

There is little meaningful benchmarking opportunity from our peer institutions on 
African-American questions, since they vary so widely in the proportion of African-
Americans in their student bodies. 

Conclusion 
Are UAA’s special programs for African-American students (and all students of color) 

working?  As we have seen, African-American students enter UAA less well prepared 
than their peers.  Their high school grade point averages and average entrance exam 
scores both indicate students who will need more development and support than the rest 
of UAA’s student body.  

However, their college grade point averages are lower than their peers, which may 
indicate that they are not receiving adequate developmental assistance. Their higher 
attrition rate indicates that they are not as successful in their classes as their peers, and the 
higher graduation rates for African-American transfer students may also indicate 
weakness in UAA’s developmental procedures. 

There is some evidence that testing misses some students who maintain NDS status 
while actually pursuing degrees, but emphasis on testing incoming freshman has been 
effective, as revealed by increases in the proportion of students’ recorded scores on the 
SAT and ASSET. 

There has also been increased emphasis on admitting students to degree programs, but 
this has not yet caused any change in the proportion of degree-seeking students.  It 
remained constant for both UAA and African-American students between 1997 and 2001. 

Perhaps the most meaningful answer to the question above comes from examining 
African-American students’ retention and graduation rates.  These are statistically the 
same as the rest of the student body, a strong indication that UAA’s support systems are 
working for African-American students. 

This research would indicate the answer to be a qualified “yes.” 
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Appendix 
As this paper was being finished, UAA’s Fall 2002 closing data became available.  In 

this appendix we present a set of tables of the key data analyzed in the foregoing report. 

In Fall 2002, Table A-1 shows that there were 714 African-American students on UAA 
campuses, 3.5% of the student body. This is up slightly from Fall 2001. The greatest 
percentage was still attending the Anchorage campus—81.9%. The percentage at military 
installations continued to increase from 9.1% in 2001 to 11.6% in Fall 2002. 

Table A-1 
African-American Students by Campus 

 Fall 2002 Closing 

 
African-

Americans 
% African-
Americans % UAA 

Anchorage 585 81.9% 2.9%
Military 83 11.6% 0.4%
Mat-Su 18 2.5% 0.1%
Kodiak 15 2.1% 0.1%
Kenai 8 1.1% 0.0%
PWSCC 5 0.7% 0.0%
Total 714 100.0% 3.5%
 

Table A-2  shows that the percentages in the age groups stayed the same as in 2001, 
40.8% of African-American students between 18 and 24, and 39.4% between 25 and 39.  
African-American students still averaged two years younger than the UAA student body. 
The gender split remained at 60-40 favoring females for both African-American students 
and the UAA campus in general (gender not tabled). 

Table A-2 
African-American Students by age 

 Fall 2002 Closing 

 
African-

Americans 
% African-
Americans % UAA 

18-24 292 40.8% 41.2%
25-39 282 39.4% 30.8%
Mean Age  30 32

 

Table A-3 shows what appears to be a slight increase in the proportions of both 
African-American students and the UAA student body graduating from high schools 
outside Alaska. In Fall 2002, 64.7% of African-Americans did so, and 52% of the UAA 
student body did so. This is up from 55.2% in 2001 for African-Americans and 41.5% for 
the UAA student body. 
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Table A-3 
African-American Students by Where They Graduated from High School 

African-American Students by Fall 2002 Closing 

High School Region 
African-

Americans 
% African-
Americans % UAA 

Anchorage/Mat-Su 203 28.4% 28.7%
Other Alaska 49 6.8% 19.1%
Outside Alaska 462 64.7% 52.0%
Total 714 100.0% 20,337
 

As shown in Table A-4, mean high school GPA remained low for African-Americans.  
It was 2.69 in Fall 2001, 2.64 in Fall 2002.  The UAA high school GPA remained at 3.00. 
Table A-5 indicates that verbal SAT scores may have improved for both African-
American undergraduates and UAA undergraduates.  In 2001, the verbal averages were 
455 and 501 respectively.  UAA undergraduate SAT math scores were 496 in 2001, 505 
in 2002, but the African-American undergraduate SAT math scores appear to have 
declined from 442 to 436. The small numbers of UAA students who submit entrance 
exam scores complicate this analysis. 

Table A-4 
African American Students by High School GPA 

African-American Students by Fall 2002 Closing 

High School GPA 
African-

Americans 
% African-
Americans % UAA 

Not recorded 475 66.5% 69.9%
2.5 and below 152 21.3% 13.5%
Mean 2.64  3.00

 

Table A-5 
SAT Scores of African-American Students 

 Fall 2002 Closing 

 
African-

Americans 
% African-
Americans % UAA 

SAT Verbal Mean  446 507
SAT Math Mean  439 505
 

Table A-6 shows that there was essentially no change in the class level distribution of 
either the UAA students or the African-American cohort in 2002. Table A-8 shows that 
there was no change in the full-time/part-time proportion either. 
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Table A-6 
African-American Students by Class Standing 

African-American Students by Fall 2002 Closing 

Class Standing 
African-

Americans 
% African-
Americans % UAA 

First-time Freshmen 58 8.1% 6.7%
Freshmen 89 12.4% 9.5%
Sophomore 80 11.2% 8.8%
Lower Division 227 31.8% 25.0%
Junior 57 7.9% 6.5%
Senior 93 13.0% 10.3%
Upper Division 150 21.0% 41.8%
Graduate Student 16 2.2% 3.5%
NDS 229 32.0% 44.0%
Other 92 12.8% 10.3%
Total 714 100.0% 20,337
 

Table A-7 
African American Undergraduates by Attempted Hours 

African-American Students by Fall 2002 Closing 

Attempted Hours 
African-

Americans 
% African-
Americans % UAA 

Part-time 502 70.1% 68.8%
Full-time 212 29.6% 31.0%
Total 714 100.0% 20,337

 
Tables A-8 indicates that UAA’s emphasis on collecting declared intent is succeeding.  A 
larger proportion of African-American students filled out the declared intent form—
68.1%, up from 58.9% the previous fall. A similar gain is evident from 41.4% in 2001 to 
47.5% in 2002 in the UAA student body. Of those completing the forms, the percentage 
declaring degree seeking intent stayed about the same as in 2001 for both the African-
American cohort and the student body. 
Table A-9, which shows that the proportion of degree-seekers decreased slightly between 
2001 and 2002, from 58.2% of African-American students to 55.0%, and from 50.4% of 
UAA to 45.4%. There was a corresponding increase in the proportions of non-degree-
seekers in both groups. 
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Table A-8 
African-American Students by Declared Intent 

 Fall 2002 Closing 

 
African-

Americans 
% African-
Americans % UAA 

Did not declare intent 228 31.9% 52.5%
Declared Intent 486 68.1% 47.5%
 % Declared % Declared
Probable degree seekers 415 85.4% 72.4%
Probable NDS 40 8.2% 20.4%
Other 31 6.4% 6.1%
Total 486 100.0% 100.0%

 
Table A-9 

African-American Students by Degree Type 
African-American Students by      

Degree Type 
African-

Americans 
% African-
Americans % UAA   

Degree Seeking 393 55.0% 45.4%   
Non Degree/Other 321 44.9% 54.4%   
Total 714 100.0% 20,337   

 
Table A-10 presents even more evidence for guarded optimism that UAA’s minority 
support programs are working.  In 2001, the mean GPA for African-American 
undergraduates was 2.46.  It was 2.52 in Fall 2002.  The UAA grade point average 
remained at its historic value.  
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Table A-10 
African-American Undergraduates by Grades and Actions 

Fall 2002 Closing 

 
African-

Americans 
% African-
Americans UAA % UAA 

Grades A 411 21.4% 16,933 32.0%
 B 435 22.7% 10,789 20.3%
 C 296 15.4% 5,664 10.7%
 D 101 5.2% 1,735 3.2%
 F 197 10.2% 3,563 6.7%
Total Grades 1,440 75.1% 38,684 73.1%
Actions AU(Audit) 27 1.4% 944 1.7%
 DF(Deferred) 2 0.1% 93 0.1%
 I(Incomplete) 79 4.1% 1,503 2.8%
 NG(No Grade) 1 0.0% 226 0.4%
 NP(Not Pass) 4 0.2% 76 0.1%
 P 43 2.2% 3,768 7.1%
 W(Withdraw) 203 10.5% 4,361 8.2%
Total Actions 359 18.7% 10,971 20.7%
Not recorded 117 6.1% 3,250 6.1%
Total Grades and Actions 1,916 100.0% 52,905 100.0%
Mean  2.52  2.89  
Attrition  21.1%  15.1%  
Percentage Difference 39.4%    
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% African-
Americans % UAA
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Americans

% African-
Americans % UAA

African-
Americans

% African-
Americans % UAA
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Americans

% African-
Americans % UAA

African-
Americans

% African-
Americans % UAA 1997-2001 2000-2001

Anchorage 696 89.2% 3.8% 709 88.7% 3.7% 604 88.4% 3.2% 571 83.2% 3.1% 575 84.9% 3.1% -17.4% 0.7%
Military 55 7.1% 0.3% 49 6.1% 0.3% 53 7.8% 0.3% 74 10.8% 0.4% 61 9.0% 0.3% 10.9% -17.6%
Kodiak 6 0.8% 0.0% 10 1.3% 0.1% 8 1.2% 0.0% 17 2.5% 0.1% 15 2.2% 0.1% 150.0% -11.8%
Kenai 6 0.8% 0.0% 7 0.9% 0.0% 1 0.1% 0.0% 5 0.7% 0.0% 9 1.3% 0.0% 50.0% 80.0%
Mat-Su 11 1.4% 0.1% 15 1.9% 0.1% 12 1.8% 0.1% 12 1.7% 0.1% 12 1.8% 0.1% 9.1% 0.0%
PWSCC 6 0.8% 0.0% 9 1.1% 0.0% 5 0.7% 0.0% 7 1.0% 0.0% 5 0.7% 0.0% -16.7% -28.6%
Total 780 100.0% 18,255 799 100.0% 19,336 683 100.0% 18,754 686 100.0% 18,534 677 100.0% 18,676 -13.2% -1.3%

Source: OPRA Data Warehouse

Fall 2001 % Change

Table 1
African-American Students by Campus

Fall 1997 Fall 1998 Fall 1999 Fall 2000


