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Executive Summary

UAA had 683 Hispanic students in Fall 2001, 3.7% of the student body. This
minority grew 10% from 624 in Fall 1997 to 683 in Fall 2001, at times at a faster rate
than the entire student body.

Three-quarters attend the Anchorage campus with the rest about evenly distributed
across UAA’s other campuses. The 75-25 ratio has been constant since 1997.

Between the 1990 and the 2000 Census Anchorage experienced a 60% growth rate
among Hispanic/Latinos—higher than any other minority. This was part of a major
increase in diversity: in 1990, nearly 80% of the area was White, in 2000, 70%.

There may be a market opportunity among Hispanic students in the Anchorage area.
UAA’s Hispanic market penetration is half what it is for the entire population.

UAA had greater numbers of Hispanic students than any other member of the UA
System. UAS has only a handful; UAF has about a third as many as Anchorage.

The number of UAA Hispanic students who graduate from Anchorage high schools
grew 38% between 1997 and 2000. Half still graduate from high schools outside
Alaska.

Hispanic students’ mean high school grade point average was 2.84 in Fall 2001,
versus 2.98 for UAA.

Two-thirds of Hispanic students who take the ASSET are placed in developmental
English classes; nearly all who take it are placed into developmental math classes,
which is about twice the proportion of UAA students placed in developmental math
classes.

Three quarters of Hispanic students are non-degree seeking, undeclared, or pursuing
general program AA degrees. Among the remaining quarter, languages is the most
popular major. Six of their other top major choices are business disciplines.

Hispanic undergraduates earned an average GPA of 2.77 in Fall 2001; this represents
an increase from their 2.75 GPA in Fall 1997, but is still behind the UAA
undergraduate average of 2.87.

Hispanic students have higher retention rates than UAA, but graduate in about the
same five years as their peers.
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Introduction

In a special report entitled Latinos In Higher Education: Many Enroll, Too Few
Graduate, Richard Fry, a senior research associate at the Pew Hispanic Center wrote:

College enrollment data reveal that Hispanic students value university
education. Given that among high school graduates Hispanics are second
only to Asians in attendance at colleges and universities, there can be no
doubt that Latino families are willing to invest in their children’s
education. Yet, the numbers of students who reach graduation are reduced
by part-time enrollment, a concentration in two-year institutions and a
predilection to prolong undergraduate education beyond the traditional
age. These traits are not deserving of criticism, nor is it the intent to
criticize them here. Rather, these means of college attendance are the
results of tradeoffs between the desire to gain an education and powerful
forces of family, community and affordability. Many young Latinos are
making a generational leap when they go beyond high school. As the first
in their families to pursue higher education, they lack the invaluable
support systems at home that most American college students take for
granted. Finally, many Latinos are products of under-funded, under-
staffed and under-performing high schools, and as such have not had an
adequate preparation for college work.

UAA recognizes many of these problems of minority students, by making them a
special concern of the Vice Provost for Academic Affairs, and by operating a support
center—AHAINA—designed to a safe haven for at-risk students and an outreach to first-
time African-Americans, Hispanics, Asians, International Students, and Native
Americans.

UAA created a special position in 1999, when it promoted the former head of
AHAINA, Vara Allen-Jones as its Associate Vice Provost for Student Success. Allen-
Jones is charged with improving the success rate of all students and especially students of
color. Her eleven years of service to minority students has given her special insight into
their unique problems.

According to Allen-Jones, minority students’ confusion about why they’re at UAA is
compounded by having “no clear route to how a student should pass through—
institutionally we have not created a clean gate. Students equate being registered as being
admitted, [effectively eliminating any requirement that they be] admitted to UAA.”
Correcting this, Allen-Jones says, would require “a policy change at the cabinet level.”

This is the third of a four-part series of profiles of minority populations at UAA. In it,
we examine UAA’s Hispanic subpopulation; previous papers have covered UAA’s
Alaskan Native/American Indian students (OPRA Topic Paper 2003-4) and its African-
American students (OPRA Topic Paper 2003-5). In the final paper we will look at Asian-
American/Pacific Islander students at UAA. In each case we examine where minority
students come from, what they do when they’re at UAA, and how well they perform.

This report is the product of many people. I would like to thank Vara Allen-Jones for
clear insights into the special problems facing minority students; Dr. Gary Rice for his



careful editing and advice, Roberta Weaver and Alexa Fleming for valuable assistance
with the tables, Yuan-Fang Dong, for much assistance interpreting UAA data; and my
family for supporting me during the preparation and writing.

Methodology and Assumptions

One of the basic issues, which we had to address in the beginning of this paper, was the
definition of “Hispanic Student.” UAA collects racial data on its incoming students, so
we initially defined Hispanics as those who check that box on the intake form. However,
this group also included a number of international students, and they are separately
profiled (See OPRA Topic Paper 2003-01, International Students at UAA). Accordingly,
we eliminated all those who held F-1 student visas and J-1 exchange student visas.
Finally, after seeing the very small number of Hispanic graduate students (10 in Fall
2001) we analyzed both graduate and undergraduate Hispanic students together for most
of the analysis (exceptions are in the analyses of grades and programs of study).

To place UAA in the community perspective, it was necessary to call upon Census
2000 and Census 1990 data, which are surprisingly difficult to interpret. There were
significant changes in the 2000 Census categories regarding race, which affect the counts.
For the first time, 2000 Census forms allowed respondents to select more than one racial
category. On earlier Censuses, multiracial individuals were asked to choose a single
racial category, or respond as “Some Other Race.” Through the kind assistance of Dr. E.
Lance Howe of the Institute for Social Research, we were able to acquire data, which
combined individuals who responded Hispanic and Hispanic plus Some Other Race.
These are the counts presented in the discussion of Growth Rates and Market Penetration
(Tables 2 and 3).

Many of the students’ t-tests applied in the preparation of this paper were carried out as
a test of the hypothesis that a sample proportion is the same as the proportion in the
population from which it was drawn. This was considered appropriate since the question
at hand was whether the percentage of the minority cohort who returned in a semester
was the same or different from the percentage of the UAA peer cohort who returned. All
t-tests were conducted at the 95% confidence level. Significant differences are noted in
the text and shown with asterisks in the tables.

Analysis

In Fall 2001, there were 683 Hispanic students among UAA’s student body—3.7% of
UAA’s 18,676 students. Over the five years considered in this analysis, that percentage
has increased slightly from a low of 3.4% in Fall 1997 to its high in Fall 2001. In the
following pages, we will look at these students from several perspectives. First, we will
look at where they attend, and examine how the degree of UAA’s market penetration for
Hispanic students. Then, we will attempt to place UAA’s Hispanic population in
perspective, first with the rest of the statewide system, and then with UAA’s peer
institutions. We will examine several characteristics of this cohort of the student body,
and then look at where they graduated high school and how they were prepared for the
college experience. We will look at their distribution across the class levels and the class
loads and credit hours they attempt, and then examine their choice of major programs.



Finally, we conclude the analysis with an examination of their grades, attrition rates,
retention rates, and persistence to graduation.

Attendance and the Market

Most of UAA’s Hispanic students attend the Anchorage campus. As shown in Table 1,
75.6% were registered in classes at the Anchorage campus in Fall 2001, with about 5% at
each branch, except only 3.5% at the Prince William Sound Community College
campuses. The 75-25 split remained almost constant during the five years covered in this
analysis.

During this period, UAA’s Hispanic student numbers grew 9.5% from 624 in Fall 1997
to 683 in Fall 2001. This growth was steady with the exception of 1999, when UAA
student body declined 5.9%, and the Hispanic population declined 6.6%. The Hispanic
population overcame those losses at a much faster rate than did the University. As the
UAA student population grew 2.3%, from 18,255 in 1997 to 18,676 in 2001, the Hispanic
portion of the student body grew 9.3% from 624 to 683. When considered in light of
similar growth among Asian-Americans/Pacific Islanders and International students,
UAA’s student body became much more diverse ethnically, racially, and internationally
over five years considered in this analysis.

This growth parallels rapid growth in Anchorage’s minority populations between 1990
and 2000. Table 2 compares the 1990 and the 2000 Census counts for Anchorage.
Between these two Censuses, the population of the Anchorage Bowl grew 15%, largely
fueled by double-digit growth among Natives, Asians, and Hispanics. Specifically, the
1990 Census count showed 9,258 Hispanics/Latinos living in Anchorage. By 2000, a
60% growth rate—the highest rate of the four minorities shown in this table—resulted in
14,799 Hispanics in the Anchorage Bowl in 2000. In 1990, nearly 80% of the area was
White; in 2000, 70% was White, with increased percentages of Natives, Asian-
American/Pacific Islanders, and Hispanic/Latinos.

Table 3 examines the percentages of various age groups of Hispanics in the Anchorage
population and the degree to which UAA has penetrated these student markets. The Table
breaks down the population numbers by age group. Of particular interest are traditional-
age students, 18-24 years old. UAA’s market penetration of the 18-24 age group was
21.4% in 2000, and its penetration of the 18-24 Hispanic market was 11.4%.

Looking at non-traditional students, 25-39 years old, UAA’s market penetration was
7.1%, and its penetration of the 25-39 Hispanic market was 5.2%.

Hispanic populations in the rest of UAA’s service area are not large. In Anchorage,
5.7% of the population is Hispanic. In the entire remaining area surrounding UAA’s
other campuses, Hispanics account for just 2.8% of the population—the 2000 Census lists
no Hispanics in the Valdez-Cordova Census area. UAA’s Hispanic market penetration
rate outside the Anchorage area (middle portion of Table 3) was 7.8% for the 18-24 age
group and 4.2% of the 25-39 age group. The net effect when the two penetration rates are
combined is shown in the bottom portion of Table 3.

To summarize, 3.7% of UAA’s students were Hispanic in 2001, 75.6% of them
attending the Anchorage campus. The Anchorage Hispanic population grew 60%



between the 1990 and 2000 Censuses. UAA’s Hispanic market penetration rate is half
that for all students in the 18-24 age group but nearly the same in the 25-39 age group.

UA System and Peer Institutions

Table 4 shows that UAA had the highest numbers of Hispanic students among the
campuses of the UA System during the five-year analysis period. There was 60-70 each
year at UAS, with a 20% increase from 1997 to 2001. UAF had 173 Hispanic students in
2001, about a third (32.7%) of the Anchorage Hispanic student population. Because of
the relative sizes of the three UA student bodies, the percentages of Hispanic students at
the three campuses run about equal. UA Statewide reports these data to [IPEDS without
documentation, making it impossible to reconcile the differences between these student
numbers and those from the OPRA data warehouse.

Table 5 examines UAA’s 22 peer institutions as they ranked in Fall 2001 on the
percentage of Hispanic students in their student bodies. As the Table shows, UAA ranks
eighth among these institutions with its 3.5% Hispanic population. Indiana University-
Northwest ranked first on this criterion, and the University of Southern Maine and
Indiana University Southeast tied for last place. These institutions ranged from less than
one percent Hispanic to about 10% of the student body. UAA had slightly above the
average percentage of 2.8%, and the University of West Florida, Weber State University
in Utah, and Wichita State in Kansas had similar numbers and percentages of Hispanic
Students.

To summarize, nearly two-thirds of the Hispanic students in the UA system attended at
UAA campuses during the five years considered here. At least three of UAA’s
comparison peer institutions could offer comparable statistics among this peer group to
benchmark Hispanic issues.

Student Characteristics

Table 6 examines the age distribution of UAA’s Hispanic students, and allows
comparison with the overall student body. Hispanic students were about two years
younger than the rest of the UAA student body during this five-year period, as shown by
the mean age differences. All are statistically significant at the p < 0.05 level. Hispanic
students have gotten younger during this analysis period, from 30.2 years average age in
1997 to 29.6 years average age in 2001.

The 33.9% increase in traditional-age students and the 9.1% decrease in non-traditional
age students between 1997 and 2001 are both statistically significant at the p < 0.05 level.
In 1997, 44.0% of Hispanics fell into the 25-39 age group and 37.0% into the traditional
18-24 group. In 2001, the statistics had reversed: 45.2% traditional and 36.5%
nontraditional.

The average age of the UAA student body decreased about the same amount during
this period, from 32.1 in 1997 to 31.4 in 2001. However, the percentage of 18-24 students
remained relatively constant—it was 42.2% in 1997 and 43.4% in 2001. The average age
change in the UAA student body appears to have come about because of a drop in the
percentage of 40-49 year-olds and a simultaneous increase in the proportion of 20-24
year olds.



Gender follows the same pattern in both UAA and the Hispanic cohort. Table 7 shows
that UAA was stable at about 60% female to 40% male during the analysis period and so
were UAA’s Hispanic students.

In summary, Hispanic students are about two years younger than the entire UAA
student body, and the proportion of traditional-age Hispanics increased during this five-
year analysis period. The growth in Hispanic numbers does not appear to have changed
the gender balance, which is almost exactly the same as the UAA’s 60% female tally.

High School and Preparation for College

As shown in Table 8, 51.2% of Hispanic students come to UAA having graduated from
outside high schools. They graduated from high schools in two main regions: 11.9%
from the Pacific States and 12.0% from international schools. This latter group is not
international students—student visa holders do not appear in these statistics. Another
8.8% come from high schools in the West South Central region of the US, which includes
Texas and Oklahoma.

The proportion of Hispanic students graduating from Anchorage and Mat-Su high
schools grew somewhat during this period. In Fall 1997, 27.7% of UAA’s Hispanic
student body graduated from Anchorage/Mat-Su high schools. In Fall 2001, 35.9% of
UAA’s Hispanic student body had done so. This is a statistically significantly smaller
proportion than the 43.8% of UAA students who graduated from Anchorage and Mat-Su
schools.

Table 9 allows comparison between the high school grade point averages of Hispanic
students and the entire UAA student body. Students attending from other UA campuses,
graduate students and NDS students are not required to submit proof of high school
graduation, which accounts for 370 of the 478 missing records of HSGPA. This leaves
108 Hispanic degree seekers for whom UAA had no high school records in 2001. Those
for whom we do have records start their college careers a bit behind the rest of the
student body. Their mean high school grade point average was 2.84 in Fall 2001, versus
2.98 for UAA, a difference of 0.14 grade points. The difference is statistically significant
at the p < 0.05 level, as are similar differences each of the five years considered here.

In Fall 2000, 4.8% of UAA’s student body brought a HSGPA under 2.5 to their college
years—9.5% of Hispanic students did so. This is the only statistically significant
difference in the proportions of HSGPA'’s in the Table. The large percentage changes
reflected in the rightmost columns of Table 9 are more due to the small numbers in each
cell than to any major changes in high school GPAs. For example, the Table shows
311.1% growth in the number of Hispanic students with HSGPA above 3.5 between 1997
and 2001, but this is probably due to having recorded four times as many High School
GPA’s rather than to a dramatic increase in Hispanic student body quality.

Table 10 presents the Hispanic undergraduates’ Scholastic Aptitude Test scores along
with those of all UAA undergraduates. UAA does not require the SAT for admission. It
is requested and used to allow placement of degree seekers in English and math classes.
Undergraduates who score below 530 on the verbal portion of the SAT are required to
take the ASSET test to determine if they need developmental English classes. Those



scoring below 480 on the math portion take developmental math before taking college
algebra.

Hispanic degree seekers’ English and Math SAT scores are distributed in essentially
the same proportions as other UAA students who take the SAT. Apparent differences in
the percentages referred to developmental classes are not statistically significant at the
p <0.05 level. In 2001, 76 of the 2,024 UAA undergraduates placed in developmental
English were Hispanics, as were 65 of the 1,338 UAA undergraduate degree seekers
placed in developmental math.

Looking at the average scores, the UAA undergraduate average for both verbal and
math components remained steady at 500 for these five years. Hispanic undergraduates
averaged 20 to 35 points lower on both exams, and the differences are statistically
significant at the p < 0.05 level for both scores in all years except Fall 1998. For
additional context, Table 10 shows the average verbal score for all Alaska high school
graduates, which was 514 in 2000; the national average, 504 in 2001 is also shown. The
2000 math average for Alaska high school graduates was 510; the national average was
516in 2001.

Table 11 looks at another tool used at UAA to determine English placement: the
ASSET test. This is a standard instrument, which has three portions, one of which
assesses the student’s writing ability, one, which assesses reading level, and a third,
which assesses numerical skills. UAA requires the test of degree-seeking undergraduates
if they score below a certain level on either the SAT or the ACT, or if they have neither
of those scores on entry into a degree program. The reading results are used to place
students in developmental English courses.

As the Table shows, only a few of UAA’s students are tested. In Fall 2001, 88% of the
undergraduate student body was not. Throughout this five-year period, there was a
gradual increase in requiring ASSET testing. In 1997 only 0.6% of UAA undergraduates
took the tests, but the number taking them has increased every year since. This is most
likely due to two factors: as the UAA student body has grown, the percentage of degree
seeking students has remained approximately constant, so their numbers have increased;
and there has been an increased emphasis on testing and placement for remediation.

Hispanic students who take the ASSET do about as well as their counterparts on the
reading portion, but not as well on the math. About two-thirds of Hispanic students who
are required to take the ASSET are placed in developmental English classes.

To summarize, Hispanic students graduate from high schools outside Alaska in larger
proportions than the UAA student body, primarily coming from Pacific region and
international high schools. They arrive at UAA with somewhat lower high school grade
point averages, and test somewhat behind their peers in verbal ability and further behind
in math. A greater proportion of Hispanics are placed in developmental math classes than
the corresponding proportion among UAA students who are tested.

Class Standing, Class Load

The distribution of Hispanic students by class standing illustrated in Table 12 shows no
significant difference between this cohort and the UAA student body with three
exceptions: in 1998 and 2000, smaller proportions of Hispanics were non-degree seeking



than among the UAA student body (p < 0.05); and in Fall 1998, there was a larger
proportion of Hispanic freshmen than found in the UAA student body (also p < 0.05).

Table 13 compares attempted hours and class loads for Hispanic students and the UAA
student body. With only three exceptions, no statistically significant differences appear.
In Fall 1998 and Fall 2000, the proportion of Hispanic students taking less than three
hours was smaller than the corresponding proportion in the UAA student body, and in
Fall 1998 and Fall 2001, the proportion of Hispanics taking 6-9 credit loads was larger
than the corresponding proportion in the UAA student body. Beyond these differences,
Hispanics carry the same class loads and are in full- and part-time status in the same
proportions as their peers.

To summarize, there are almost no differences between Hispanics and the UAA student
body in distribution across the various class levels or in the numbers of hours they enroll
in.

Declared Intent and Choice of Major

The UAA registration form has a place for students to declare the reasons they are
attending college. Table 14 presents the responses of UAA’s Hispanic students and
allows comparison to those of the UAA student body. Over half (51.4%) of UAA’s
Hispanic students declared their intentions in 2001, a statistically significantly larger
proportion than among UAA students. Hispanics have completed the form in greater
proportions than UAA students in each of the five years considered here.

The form does not allow the respondent to declare if he or she is a degree seeker or not.
For this analysis we have grouped the responses into those two categories based on their
content. Those who stated their intent to pursue a certificate or degree of any kind, and
those intending to transfer to another institution were considered degree seekers, and
those taking courses for personal development, to maintain licenses, to increase job skills,
or for GED or high school credit were considered non-degree seekers. The percentages in
the bottom half of Table 14 are proportions of those completing the form (e.g., the 264
Hispanic students in the degree seeking categories make up 75.2% of the 351 Hispanics
who completed the form in Fall 2001).

With only two exceptions, the proportions of Hispanic and UAA students in the various
categories were not statistically different. In Fall 2001, the proportion of Hispanics
stating intentions of getting degrees was larger than among the UAA student body, and
the proportion intending to pursue associate degrees was larger than among the UAA
student body, also in Fall 2001. Both differences are statistically significant at the
p <0.05 level.

The types of degrees sought by Hispanic students according to Banner records are
presented in Table 15, along with comparison statistics for the UAA student body. Only
five Hispanic students were seeking certificates in Fall 2001, and there were only 10
Hispanic masters candidates. Slightly over half of UAA’s Hispanic students sought
degrees and certificates (51.5%) and slightly less than half were non-degree seeking
(48.5%) in Fall 2001. This pattern has been stable over the five years considered here.

In Fall 1997, Fall 1998 and Fall 2000, the proportion of Hispanic students seeking
degrees was larger than the proportion of UAA students in degree-seeking status. In those



same years the proportion of UAA students in non-degree-seeking status was larger than
the corresponding proportion among Hispanic students.

Table 16 presents the top programs of study pursued by Hispanic students, presented in
the order of their popularity in Fall 2001. In Fall 2001, 424 Hispanic students (62.1%)
were in non-degree status, General Program AA—associate candidates not pursuing
specific major—or undeclared baccalaureate candidates. This proportion has remained
almost the same through each of the five terms considered here. It is not statistically
different from the proportion of UAA students in these three categories.

Among the remaining quarter of Hispanic students, the top choice of major was
languages. Six of the top choices were in business fields: accounting, business computer
information systems, management information systems, and management. With the
exception of languages and dental hygiene, the top choices of the Hispanic students were
all in the top 20 actual major choices of the rest of the student body. We submitted the
two rankings to a Wilcoxon Signed Rank Test and determined that they are the same
(p <0.05). The entire list of majors pursued by Hispanic students at UAA is presented in
Appendix B.

In summary, there may be a slightly small proportion of Hispanic students in non-
degree-seeking status than among the UAA student body, but statistically significant
differences have only emerged in some years analyzed here. The majority of Hispanic
degree seekers—and the majority of UAA degree seekers—is undeclared. The most
popular majors chosen by Hispanic students who do declare are not significantly different
from the most popular majors among the student body.

Grades and Student Success

In Table 17 we examine how undergraduate Hispanic students perform compared to the
UAA undergraduate student body. Looking first at the average GPA we see that, across
the five-year analysis period, Hispanic undergraduates ran a few tenths of a grade point
behind the UAA undergraduate average. In Fall 2001, UAA undergraduates averaged a
2.87 while Hispanic undergraduates averaged a 2.77. Students’ t-tests reveal that the
differences between each year’s pair of grade point averages are all significant at the
p <0.05 level.

Hispanic undergraduates get proportionately fewer A grades than UAA
undergraduates, and the proportional differences are significant at the p < 0.05 level for
all five years considered here. They tend to withdraw or take incompletes in
approximately the same proportion as UAA undergraduates.

Also presented in Table 17 is the student success summary, the sum of A, B, C, D, and
P grades, or the percentage of undergraduates who successfully complete courses. The
statistics show a historic 72.3% success rate for undergraduates at UAA, and a similar
rate for Hispanic undergraduates. In 1998 the Hispanic rate was 69.7%, lower than
UAA’s 73.2% rate for that year (p < 0.05). Again in Fall 2001, the 68.9% Hispanic
undergraduate success rate was lower than the 73.0% UAA rate (p < 0.05). The Hispanic
undergraduate success rate declined 3.5% between 1997 and 2001 (p < 0.05).
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In summary, Hispanic students’ UAA grade point averages are a tenth of a grade point
behind UAA’s and their success rates have lagged behind UAA’s in 1998 and 2001.
Hispanic student success declined 3.5% between 1997 and 2001.

Persistence and Graduation

Tables 18-23 present Hispanic undergraduate persistence and graduation rates for the
five cohorts who started in Fall 1997, 1998, 1999, 2000, and 2001. We will begin our
examination of these data with Table 18, which looks at the retention and graduation
rates for first-time, full-time freshmen baccalaureate candidates. These are undergraduate
students who enter UAA with no college credits (other than those from advanced
placement high school courses) and who take at least a 12-credit load in their first
semester as freshmen.

In Fall 1997, 353 students entered UAA as first-time, full-time baccalaureate
candidates; 12 were Hispanics. Of this cohort, 60.3% returned in the Fall of 1998, and
0.8% graduated by Spring 1999 (these may have been students whose transfer credits
were not recorded when they were counted into the original cohort of 353). Nearly 60%
of the 1997 Hispanic sub-cohort returned in the Fall of 1998, and the difference in UAA
and Hispanic retention rates is not statistically significant (p < 0.05).

All five of the first-time, full-time Hispanic baccalaureate candidates in the 1998
cohort returned for a second year, and after some dropout, all were back again in Fall
2001. Of'these, one graduated in the 2001-2002 academic year, and two returned in Fall
2002.

The 1999 and 2000 Hispanic cohorts had statistically the same retention rate as their
UAA peers, but 85% of the 2001 Hispanic baccalaureate cohort was back in Fall 2002.
The small numbers in these cohorts make it problematic to assign greater loyalty to UAA
among first-time, full-time Hispanic baccalaureate candidates—the differences are
statistically significant, but may be an artifact of the small cohort size.

Graduation rates for both cohorts are very low. By Spring 2002, their fifth year, 18.7%
of the 1997 UAA baccalaureate cohort had graduated. The apparent lag in the Hispanic
graduation rate (8.3%) is not statistically significant (p < 0.05). By the fourth year for the
1998 cohort, 7.3% had graduated. Again, due to the small number of Hispanics
generating the percentage, the difference in the 2001-02 academic year graduation rates is
not statistically significant (p < 0.05).

The Fall 1997 cohort of first-time, full-time Hispanics seeking associate degrees shows
similar loyalty. As shown in Table 19, in 2000, 2001, and 2002, these students returned
at a higher rate than their UAA peers. These differences are significant at the p < 0.05
level. In all other terms, they performed at the same level as the UAA associate
candidates, as none of the other differences in the Table are statistically significant (p <
0.05).

Table 19 appears to imply that candidates for two-year degrees take up to five years to
earn them at UAA, both among Hispanics and in the general student body. However,
graduation rates in this table include associate and any higher degree. Many students opt
to take an associate degree on the way to bachelors, and this accounts for at least some of
the four and five year times to graduation shown in the Table.
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Graduation rates are low for all associate candidates in this Table. By the fifth year,
10% of the UAA’s 1997 associate candidates had taken a degree. The 11.1% fourth-year
graduation rate and the 16.7% fifth-year graduation rate for the 1997 Hispanic associate
candidates both exceed those of the UAA candidates (p < 0.05). The significantly greater
22.2% retention rate of the 1997 Hispanic cohort in Fall 2002 bodes well for a third good
year when the 2002-03 academic year numbers are available after the May 2003
graduation. No other retention and graduation rates shown in this Table differ statistically
between the two groups.

Table 20 examines the UAA and Hispanic cohorts of full-time undergraduates who
came to UAA with transfer credits from other colleges or universities. The 1998 Hispanic
transfer cohort exceeded the UAA transfer retention rate in Fall 2002, and the 1999
Hispanic cohort did so in Fall 2001, but the remainder of the apparent differences in the
Table is not statistically significant at the p < 0.05 level. With these two exceptions, the
retention and graduation rates of both cohorts are the same.

Of the 1997 UAA cohort, 29% graduated within five years, and 20.6% of the 1998
cohort graduated by their fourth year. The cohorts’ slightly lower retention rate is more
than made up for with higher graduation rates.

Table 21 presents similar statistics for cohorts of NDS undergraduates who enter UAA
as first-time students. A percentage of these non-degree seekers graduate each Spring,
because the Table includes students who declare a major after entering UAA as NDS.
The only statistically significant differences in this table are in the very low first-year
graduation rates for the Fall 2000 cohorts and in retention rates in Fall 2001 for the Fall
1999 cohorts and in Fall 2002 for the Fall 2000 cohorts.

In both cohorts, about a quarter of NDS students return after their first year, about 10%
after their second, with smaller retention percentages after that. Hispanic NDS students
tend to remain a couple of years and then leave, but by their fifth year here, about 4%
have graduated.

The cohorts of other first-time entering freshmen is presented in Table 22. These
include part-time undergraduate degree-seekers carrying less than 12-credit-hour course
loads, and certificate seekers. Only 33% of the 1997 Hispanic cohort returned for a
second year, and only 22% for a third. The 87% first year retention of the Fall 2001
Hispanic cohort is statistically significant (p < 0.05). Students who increase their credit
loads in subsequent years remain in their original cohort, which could distort the retention
rate.

Only 7% of UAA students in the Fall 1997 cohort had graduated by their fifth year, and
only 5% of the Fall 1998 cohort had finished by their fourth year.

Table 23 summarizes all first-time full-time undergraduate persistence and graduation
rates for UAA and for the Hispanic cohorts. As such, there is little new material to be
explained here. As we have shown in the individual breakdown tables above, Hispanic
undergraduates, with a few notable exception cohorts, have statistically the same
retention rates and graduation rates as their peers at UAA.
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Findings
Explosive 60% growth in the Hispanic population group in the Anchorage area over

the last decade has contributed to changing the Anchorage bowl from a predominantly
white (80% Caucasian) culture in 1990 into a diverse and culturally vibrant environment.

The Hispanic population growth in Alaska is almost entirely an Anchorage
phenomenon. Nearly two-thirds (61.4%) of all the Hispanics attending UA system
schools attended at UAA campuses in Fall 2001, and three quarters (75.6%) of those
attended at the Anchorage campus. The U.S. Census lists no Hispanics in many of
Alaska’s census districts.

In the midst of the cultural diversification of Anchorage, UAA’s student population has
become more culturally diverse in the last five years, but the growth has come primarily
as a 27.8% gain in Asian/Pacific American students. Despite the rapid growth of
Hispanics in Anchorage, UAA only saw a 9.5% increase in Hispanic students between
1997 and 2001. In Fall 2001, 3.7% of UAA’s students were Hispanic. UAA Anchorage’s
Hispanic market penetration rate (11.4%) is half that for all students (21.4%) in the 18-24
age group. Market penetration rates are nearly the same in the 25-39 age group—7.1%
for all, 5.2% for Hispanics.

The implication of these market penetration figures is that there may be a market
opportunity for UAA among the as-yet-untapped Hispanic students in the Anchorage
area. If UAA is capable of tapping 21.4% of all Anchorage 18-24-year-olds, it could
potentially double its penetration among Hispanic students given the available
population.

As more Hispanics moved to the Anchorage area over the last decade, the numbers of
their children graduating from Anchorage high schools increased, as evidenced by the
growing numbers of Hispanic students presenting Anchorage high school diplomas when
they register for UAA classes. Between 1997 and 2001, this number grew 38.0%. In
1997, 22.0% of Hispanics graduated from Anchorage high schools. In 2001, 27.7% did
so. Anchorage high schools are a fertile recruiting ground for UAA students. Perhaps
special recruiting programs involving UAA’s Hispanic students would attract more
students from this growing Anchorage subculture.

However, three findings lead us to believe that many of UAA’s Hispanic students
moved to Alaska and started college afterward. This scenario might involve Hispanics
taking entry-level jobs in Alaska, discovering they like the State, and seeking to improve
their chances for continued employment here through education. The findings are these.
First, even though Hispanic students are about two years younger than the average age of
all UAA students, their average age is still nearly 30, which argues that they do not arrive
at UAA fresh from high school. Second, even though the numbers of Alaska high school
graduates in the subculture is growing, over half of UAA’s Hispanic students (51.2% in
2001) graduated from outside or foreign high schools. We submit that it is much more
likely that Alaska, not UAA was the attraction that brought them here. And third, in our
analysis of the most popular majors (Table 16 discussed on p. 9) we saw that the most
popular choices mirrored those of the UAA student body, and were mostly “practical”
degrees with fairly immediate job prospects: accounting, justice, nursing, dental hygiene,
business, management, MIS, education, computer science.
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If this were the case, then another recruiting avenue, which would allow deeper market
penetration of this growing subculture, would be to advertise UAA where people seek
jobs. If the scenario is correct, presenting an opportunity to increase employment skills
with a college degree or additional training at the time someone is weighing taking
another entry-level position to get by might be very effective marketing.

Hispanic students arrive at UAA with somewhat lower high school grade point
averages (0.1 to 0.2 grade points behind), and test somewhat behind their peers in verbal
ability (average of -27 points behind on the SAT Verbal) and further behind in math
(average of -31 points behind on the SAT Math). A greater proportion of Hispanics are
placed in developmental math classes than the corresponding proportion among UAA
students who are tested.

The numbers of students submitting SAT scores and taking ASSET tests steadily
increased from 1997 to 2001. In 1997, only 13.2% of UAA students submitted SAT
scores. In Fall 2001, 19.2% did so. In 1997, 98.0% of UAA students had no ASSET
reading score on file. In 2001, 88.6% had not taken ASSET tests. If UAA recruited
larger numbers of Hispanic students, programs to test incoming students and determine
their needs for developmental classes would require continued emphasis.

It has been suggested that significant numbers of students avoid being tested by
maintaining non-degree-seeking status. Two findings lend some limited support to this
thesis. First, there is a discrepancy between the proportions stating their intent is to seek
a degree and the numbers who are actually doing so. Keeping in mind that we only have
declared intent for slightly over half of the Hispanic students (51.4% in 2001), 75.2% of
those who did fill out the intent declaration indicated they were here intending to pursue a
degree, a certificate, or to transfer credits to another school. Only 51.5% of the Hispanic
student body was actually enrolled in degree programs in Fall 2001, which could be
interpreted as an indication that some students are pursuing degrees in non-degree
seeking status. Secondly, Hispanic undergraduates’ grade points average a tenth of a
grade point behind those of all UAA undergraduates and their success rates lagged
behind UAA’s in 1998 and 2001. And, the Hispanic student success rate declined 3.5%
between 1997 and 2001.

Do these findings indicate that Hispanic students hide behind non-degree status to
avoid having their academic deficiencies found out? We would submit that the practice
cannot be ruled out, but a widespread need for developmental classes would show up as a
much greater grade point deficiency. And perhaps the strongest argument against the
practice being very widespread is the impressive retention rates of Hispanic students in
all five categories we analyzed here—baccalaureate and associate candidates, transfer
students, NDS students and part-timers.

Conclusion

According to the Pew Hispanic Center cited at the beginning of this Topic Paper,
Hispanics value higher education, and are becoming major consumers of it nationwide.
The explosive growth of this subculture in Anchorage has yet to produce a similar
increase in the numbers of Hispanic students attending UAA. As increasing numbers of
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Hispanics graduate from area high schools, UAA has an opportunity to attract many more
of them than it is currently.

There is also the opportunity to attract older Hispanic students. It is most likely that
this group came to Alaska for its economic opportunities and is now seeking more
education for career advancement.

To serve this subculture, UAA must continue to emphasize testing to determine
developmental needs early in their college careers. As the Pew Hispanic Center also
points out, and as UAA’s experience with low high school GPAs and standardized test
scores confirms, this is a minority that arrives at college with a greater proportion of
study skill deficiency than the majority.

A two-pronged approach suggests itself for solving this problem. First, UAA has
already changed its admission policy in ways that will identify students who need help
before they are in trouble. The effects of this change need to be monitored to determine
its effectiveness. Second, AHAINA needs support for a strong outreach program to all
minority students to ensure that they receive needed tutoring and facilities. With strong
programs of development and support, UAA can realize the potential of this burgeoning
student market.
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Appendix A

As this paper was being finished, Fall 2002 closing data became available. In this
Appendix, we update the analysis with these new data. As shown in Table A-1, the
numbers of Hispanic students at UAA continued to increase, from 683 if Fall 2001 to 798
in Fall 2002. The proportion of Hispanic students attending at the Anchorage campus
increased slightly, from 75.6% in Fall 2001 to 76.9% in Fall 2002. The percentages at the
other UAA campuses did not appreciably change.

Table A-1
Hispanic Students by Campus
2002 Fall Closing Data

Hispanics % Hispanics % UAA
Anchorage 614 76.9%  67.0%
Military programs 34 4.2% 2.1%
Kodiak 32 4.0% 4.1%
Kenai 47 5.8% 8.6%
Mat-Su 40 5.0% 8.2%
PWSCC 31 3.8% 9.7%
Total 798 100.0% 20,337

Source: OPRA Data Warehouse

Table A-2 shows that Hispanic mean age was 2.0 years less than the UAA student
body, as it had been for the previous five years, on average. The mean age of Hispanics
was the same as in 2001: 29.6. The UAA average age increase from 31.4 in Fall 2001 to
31.6 in Fall 2002.

Table A-2
Hispanic Students by Age Group
2002 Fall Closing Data

Hispanics % Hispanics % UAA
18-24 334 41.9%  36.7%
25-39 286 35.8%  30.9%
Mean 29.6 31.6
Difference -2.0

Source: OPRA Data Warehouse

Both the campus and the Hispanic population remained close to a 60-40 gender split
favoring women, as shown in Table A-3.
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Table A-3
Hispanic Students by sex
2002 Fall Closing Data

Hispanics % Hispanics % UAA
Female 487 61.0% 61.0%
Male 310 38.8%  38.8%
Unspecified 1 0.1% 0.1%
Total 798 100.0% 20,337

Source: OPRA Data Warehouse

In Fall 2001, 8.3% of Hispanic undergraduates arrived with high school GPA’s below
2.5. As shown in Table A-4, the proportion increased slightly to 9.0% in Fall 2002. The
proportion also increased among UAA undergraduates, from 5.7% in Fall 2001 to 5.9%
in Fall 2002. The percentages of those with high school GPA’s above 2.5 remained
approximately the same for both Hispanic undergraduates and all UAA undergraduates.

Table A-4
Hispanic Students by High School GPA
2002 Fall Closing Data
| Hispanics % Hispanics % UAA
Under 2.5 72 9.0% 5.9%

2.5 and up 173 21.7%  24.1%
Source: OPRA Data Warehouse

The distribution of students by class standing is shown in Table A-5. Two interesting
statistics emerge. First, there were 20 Hispanic graduate students in Fall 2002, more than
any other term between 1997 and 2001. Also, the proportion of Hispanic seniors rose
from 11.1% in 2001 to 12.1% in 2002. The proportion of non-degree-seeking Hispanics
decreased slightly, from 42.6% in Fall 2001 to 39.8% in Fall 2002; this brings is back to
the proportions of Hispanic NDS students attending UAA in 1997-2000.

There was almost no change in the proportions of full-time and part-time students
among either the Hispanic or the UAA cohorts, as shown in Table A-6. In Fall 2001,
69.5% of Hispanics were part-time, 30.2% full-time; 67.6% of UAA students were part-
time, 32.0% full-time in Fall 2001.

Both Hispanic and UAA undergraduate grade point averages increased 0.02, from 2.77
for Hispanics and 2.87 for UAA in Fall 2001 to the averages shown in Table A-7.
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Table A-5

Hispanic Students by Class Standing
2002 Fall Closing Data

Hispanics % Hispanics % UAA

First-time Freshmen
Freshmen
Sophomore

Junior

Senior

NDS

Graduate Student
Other

Total

53
97
93
50
97
318
20
70
798

Source: OPRA Data Warehouse

Table A-6

6.6% 6.7%
12.1% 9.5%
11.6% 8.8%

6.2% 6.5%
12.1%  10.3%
39.8%  44.0%

2.5% 3.5%

87%  10.3%

100.0% 20,337

Hispanic Students by Course Load
2002 Fall Closing Data
| Hispanics % Hispanics % UAA

Part-time (Under 12 credit hours)

Full-time (12 or more)

Total
Source: OPRA Data Warehouse

Table A-7

67.8%  68.9%
322%  31.1%
100.0% 20,337

Hispanic Undergraduate Grade Point Average
2002 Fall Closing Data

| Average GPA
Hispanic Students 2.79
UAA 2.89

Source: OPRA Data Warehouse
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Table 1
Hispanic Students by Campus

Fall 1997 Fall 1998 Fall 1999 Fall 2000 Fall 2001 % Change
% % % % %
Hispanics| Hispanics | % UAA |Hispanics| Hispanics | % UAA |Hispanics| Hispanics | % UAA |Hispanics| Hispanics | % UAA |Hispanics| Hispanics | % UAA [1997-2001 [ 2000-2001
Anchorage 473 75.8%  69.0% * 504 78.8%  70.1% * 475 79.5%  70.7% * 513 79.2%  69.3% * 517 75.6%  68.6% * 9.3% 0.8%
Military 29 4.6% 2.4% 22 3.4% 1.7% 22 3.6% 1.6% 33 5.1% 2.1% 34 4.9% 1.9% 17.2% 3.0%
Kodiak 20 3.2% 3.7% 28 4.3% 3.4% 25 4.1% 3.6% 32 4.9% 4.0% 34 4.9% 4.2% 70.0% 6.3%
Kenai 55 8.8% 8.5% 47 7.3% 8.2% 36 6.0% 7.7% 34 5.2% 8.3% 36 5.2% 9.0% -34.5% 5.9%
Mat-Su 32 5.1% 7.0% 20 3.1% 6.3% 20 3.3% 7.7% 16 2.4% 8.1% 38 5.5% 8.5% 18.8%  137.5%
PWSCC 15 2.4% 9.1% 18 2.8% 9.9% 19 3.1% 8.3% 19 2.9% 7.8% 24 3.5% 7.6% 60.0% 26.3%
Total 624 100.0% 18,255 639 100.0% 19,336 597 100.0% 18,754 647 100.0% 18,534 683 100.0% 18,676 9.5% 5.6%

Notes:
* proportional difference significant by student's t-test at p < 0.05.
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Table 2
Anchorage Municipality Population Growth Rates

Race/Ethnicity | 1990 [ % Total | 2000 | % Total | Growth|
American Indian/Alaska Native 14,126 6.2% 18,326 7.0% 29.7%
African-American 14,126 6.2% 14,667 5.6% 3.8%
Asian/Pacific Islander 10,427 4.6% 16,543 6.4% 58.7%
Asian (2000 Census split category) 14,208 5.5%
Hawaiian/Pacific Islander 2,335 0.9%
Hispanic/Latino 9,258 4.1% 14,799 5.7% 59.9%
White 178,168 78.7% 181,982 69.9% 2.1%
Other 233 0.1% 583 0.2% 150.2%
Two or More Races 13,383 5.1%
Total 226,338 100.0% 260,283 100.0% 15.0%

Source: US Census

Notes:

1. " Hawaiian/Pacific Islander" and "Two or More Races" first appeared on 2000 Census

2. Ability to indicate two or more races probably understates growth: these would have added to
other categories under forced choice.
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Table 3
Hispanic Market Penetration of Anchorage Municipality and UAA Service Area

Census 2000 Fall 2000 Market Penetration
% of

Anchorage Population | Hispanics | Population | Students | Hispanics | % of Campus | Population | Hispanics
18-24 24,886 1,886 0.7% 5,336 215 1.6% 21.4% 11.4%
25-39 64,085 3,748 1.4% 4,548 194 1.5% 7.1% 5.2%
40-49 45,923 1,795 0.7% 2,090 70 0.5% 4.6% 3.9%
50-59 28,358 830 0.3% 877 17 0.1% 3.1% 2.0%
60 and Up 21,160 588 0.2% 173 5 0.0% 0.8% 0.9%
Total 260,283 14,799 5.7% 13,228 513 3.9% 51% 3.5%

UAA Outside Anchorage
18-24 9,701 347 0.3% 1,096 27 0.5% 11.3% 7.8%
25-39 27,519 861 0.6% 1,471 36 0.7% 5.3% 4.2%
40-49 26,352 555 0.4% 1,230 21 0.4% 4.7% 3.8%
50-59 15,580 230 0.2% 592 6 0.1% 3.8% 2.6%
60 and Up 12,467 123 0.1% 257 1 0.0% 2.1% 0.8%
Total 133,121 3,706 2.8% 5,271 100 1.9% 4.0% 2.7%

UAA Area
18-24 34,587 2,233 0.6% 6,432 242 1.3% 18.6% 10.8%
25-39 91,604 4,609 1.2% 6,019 230 1.2% 6.6% 5.0%
40-49 72,275 2,350 0.6% 3,320 91 0.5% 4.6% 3.9%
50-59 43,938 1,060 0.3% 1,469 23 0.1% 3.3% 2.2%
60 and Up 33,627 711 0.2% 430 6 0.0% 1.3% 0.8%
Total 393,404 18,505 4.7% 18,499 613 3.3% 4.7% 3.3%

Source: Census 2000 and OPRA Data Warehouse
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Table 4
Percentages of Hispanic Students at UA System Schools

Fall 1997 Fall 1998 Fall 2000 Fall 2001 % Change
% of % of % of % of 1997- | 2000-
Institution Hispanics | Students | Hispanics | Students | Hispanics | Students | Hispanics | Students | 2001 2001
University Of Alaska Anchorage 558 3.8% 563 3.8% 541 3.7% 529 35% -52% -2.2%
University Of Alaska Fairbanks 171 2.3% 139 2.0% 167 2.3% 173 2.4% 1.2% 3.6%
University Of Alaska Southeast 60 1.6% 56 1.6% 69 2.0% 72 22%  20.0% 4.3%
Total UA 952 3.7% 981 3.9% 853 3.4% 862 34% -95% 11%

Source: IPEDS

Notes:

1. Fall 1999 Data not available from IPEDS
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