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Executive Summary

In 2001, 833 Asian-American and Pacific Islander students attended UAA’s
campuses, 83% of them in Anchorage. They are second largest minority group in the

UAA mix, behind Native Americans. The Asian-American/Pacific Islander minority
grew 34.2% between 1997 and 2001.

Between 1990 and 2000, the population of the Anchorage Municipality grew 15%,
while the Asian-American/Pacific Islander segment grew 59%. In 1990 Anchorage
had 10,427 Asian-Americans and Pacific Islanders. By 2000, this had grown to
16,453.

UAA has more Asian-American/Pacific Islanders students than any other member of
the UA System, and they comprise almost twice the percentage of UAA’s student
body as at UAS, despite high concentrations of Asian Americans and Pacific
Islanders in the Alaskan Panhandle.

Over half of UAA’s Asian-American/Pacific Islander students are between 18 and 24
years old, making them quite a bit younger than the UAA student body. There is a
five-year difference between the mean age of UAA’s general student body and the
mean age of UAA’s Asian/Pacific American students.

Between 1997 and 2001, the numbers of Asian-American and Pacific Islander
students who enroll at UAA after graduating from an Anchorage high school grew
41% while the numbers coming from outside high schools only grew 12.6%.

Asian-American/Pacific Islander students entered with a mean high school grade
point average of 3.05 in Fall 2001, versus 2.98 for UAA, and exceeded UAA’s mean
HSGPA in 1997, 1999, and 2000.

In Fall 2001, 38.9% of Asian-American/Pacific Islander students declared intentions
to pursue degrees or certificates, compared to 27.7% of the UAA student body.

Students who transfer to UAA appear to do a bit better than those who start here,
including Asian/Pacific American students. Of the 1997 UAA cohort, 29% graduated
within five years, and 20.6% of the 1998 cohort had done so by their fourth year. The
cohorts’ slightly lower retention rate is more than made up for with higher graduation
rates.

Asian-American/Pacific Islander grade points averaged out to a 2.74 in Fall 2001,
somewhat behind the 2.87 for the UAA student body. That lag has gradually
decreased from 1997 to 2001. Their student success rate (A, B, C, D, and P grades)
averages out to 70% between 1997 and 2001. The UAA rate for the same period was
72%.

Since 1997, Asian-American/Pacific Islander students produce higher retention rates
than their UAA peers, but have graduated in almost the same proportions. As with all
UAA transfer students, Asian-American/Pacific Islander transfer students stand a
better chance of finishing in four years.
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Introduction

In Counseling the Culturally Different, 2" ed. (1990), Sue and Sue describe Asian
American students in these terms:

Asian American students have been classified as the “model
minority” of society today. This is attributable, in part, to myths about the
intelligence level of Asian Americans, and how well some perform in the
classroom. Another reason for this label is the reserved and quiet nature of
those in the Asian culture, and how they are not as outspoken as many
other cultural groups when faced with discrimination.

There are three values shared by nearly all Asian American cultures:
the central role of the family, a belief in hard work and education as the
way to success, and a respect for their community. Asian Americans
believe firmly that one’s actions reflect upon the entire family. For this
reason, there is very little personal independence and freedom of choice
over the types of activities one can involve themselves in. Asian American
children feel a strong sense of obligation to their parents and their wishes
due to the respect they hold for them. They want to make their family
proud, so many in the Asian culture strive to be as successful as possible,
not so much for personal satisfaction, but for a sense of family pride.

In classroom situations, Asian American students may experience
feelings of helplessness due to the language barriers. They may suffer
from interpersonal difficulties or possibly experience isolation by
classmates due to their inability to effectively communicate. Asian
students may exhibit social avoidance in regards to not fitting in and
making friends easily. Stemming from communication barriers, it is likely
that Asian students may experience maladjustment to the host culture and
in the ways they are perceived and accepted by others. Due to the way the
Asian family is such a central part of students’ lives, it is likely that these
students will develop fears of not succeeding in school and disappointing
their family.

UAA has a fairly small Asian-American/Pacific Islander minority—ryet it is the second
largest of the four minority groups reported on in this series of Topic Papers. UAA has
concentrated a great deal of its support and remediation efforts on the Alaska Native and
African-American minorities. Could this be a manifestation of the “Model Minority”
stereotype?

UAA has made student success a priority of the Vice Provost for Academic Affairs,
even going to the special length of creating a new position in 1999—the Associate Vice
Provost for Student Success charged with improving the success rate of all students and
especially students of color. UAA also operates a support center—AHAINA—designed
to a safe haven for at-risk students and an outreach to first-time African-Americans,
Hispanics, Asians, International Students, and Native Americans.



As mentioned above, this is the last of four Topic Papers, which examine minority
populations at UAA. Previous papers have covered Alaskan Native and American Indian
students (OPRA Topic Paper 2003-04), African-American students (OPRA Topic Paper
2003-05), and Hispanic students (OPRA Topic Paper 2003-06). Here, we will look at
Asian-American and Pacific Islander students at UAA. In each case we have endeavored
to examine where minority students come from, what they do when they’re at UAA, and
how well they perform.

This report is the product of many people. Thanks go to Dr. Gary Rice for his careful
editing and advice, Roberta Weaver and Alexa Fleming for valuable assistance with the
tables, Yuan-Fang Dong, for much assistance interpreting UAA data; and my family for
their loving support during the preparation and writing.

Methodology and Assumptions

One of the basic issues, which had to be addressed before starting this paper, was the
definition of “Asian-American/Pacific Islander Student.” UAA collects racial data on its
incoming students, so we initially defined Asian-Americans/Pacific Islanders as those
who check that box on the intake form. However, this group also included a number of
international students, and they are separately profiled (See OPRA Topic Paper 2003-01,
International Students at UAA). Accordingly, we next eliminated all those who held F-1
student visas and J-1 exchange student visas. Finally, after seeing the very small number
of Asian-American graduate students (22 in Fall 2001) we analyzed both graduate and
undergraduate Asian-American/Pacific Island students together for most of the analysis
(exceptions are in the analyses of grades and GRE scores). Finally, for ease of
reference—and the keep in perspective the important numbers of students who come to
UAA from Hawaii and the other Pacific Islands—we refer to the group throughout as
“Asian/Pacific American” students.

To place UAA in the community perspective, it was necessary to call upon Census
2000 and Census 1990 data. It should be noted that census data on race and ethnicity are
somewhat difficult to interpret. Most notably, there were significant changes in the
Census categories regarding race, which affect the counts. The 2000 Census forms
allowed respondents to select more than one racial category. On earlier Censuses,
multiracial individuals were asked to chose a single racial category, or respond as Some
Other Race. Additionally, in 2000 the census split the former Asian/Pacific Islander
category into two choices, either Asian or “Hawaiian or Other Pacific Islander.” Through
the kind assistance of Dr. E. Lance Howe of the Institute for Social Research, we were
able to acquire data, which combined individuals who responded to each of these
categories, which is the count, used in the discussion of Growth Rates and Market
Penetration (Table 2 and 3).

The students’ t-tests applied in the discussion of persistence and graduations were
carried out as a test of the hypothesis that a sample proportion is the same as the
proportion in the population from which it was drawn. This was considered appropriate
since the question at hand was whether the percentage of the minority cohort who
returned in a semester was the same or different from the percentage of the UAA peer
cohort who returned. All t-tests were conducted at the 95% confidence level. Significant
differences are noted in the text.



Analysis

In Fall 2001, there were 833 Asian/Pacific American students among UAA’s student
body—4.5% of UAA’s 18,676 students. Over the five years considered in this analysis,
that percentage has increased slightly from a low of 3.6% in Fall 1997 to its high in Fall
2001 (and it was still higher in 2002—see Appendix A). In the following pages, we will
look at these students from several perspectives. First, we will look at where they attend,
and examine how well UAA has penetrated the market for Asian/Pacific American
students around its main campus. Then, we will attempt to place UAA’s Asian/Pacific
American population in perspective, first with the rest of the statewide system, and then
with its peer institutions. We will examine several characteristics of this cohort of the
student body, and then look at where they graduated high school and how well they were
prepared for the college experience as shown by their standardized test scores. We will
look at their distribution across the class levels and the class loads and credit hours they
attempt, and then examine their choice of major programs. Finally, we conclude this
section of the paper with analyses of their grades, attrition rates, retention rates, and
persistence to graduation.

Attendance and the Market

Most of UAA’s Asian/Pacific American students attend the Anchorage campus. As is
shown in Table 1, 83.4% were registered in classes at the Anchorage campus in Fall
2001, with 2% to 3% at each branch, except Kodiak, with 5.8%. The % UAA columns in
Table 1 indicate the percentage of the student body at each campus. Thus, in Fall 2001,
68.6% of the UAA student body was attending in Anchorage, while 83.4% of UAA’s
Asian/Pacific students were attending in Anchorage. The asterisks indicate that these
proportions are statistically significantly different from one another. For these five years,
the Anchorage campus was more racially diverse than any of UAA’s branch campuses.

During this period, UAA’s Asian/Pacific American student numbers grew 34.2% from
518 in Fall 1997 to 695 in Fall 2001. During this same period, the entire UAA student
population grew 2.3%, as it has grown larger over the past five years, UAA’s student
body has diversified ethnically, racially, and internationally.

A key driver of this diversification was double-digit growth among Natives, Asians,
and Hispanics in the Anchorage bowl between 1990 and 2000. According to the 1990
Census 10,427 Asian-Americans and Pacific Islanders lived in Anchorage. By 2000, this
had grown 58.7% to 16,453. In 1990, nearly 80% of the area was White; in 2000, 70%
was White, with increased percentages of Natives, Asian-American/Pacific Islanders, and
Hispanic/Latinos.

The top portion of Table 3 examines the percentages of various age groups of Asian-
American/Pacific Islanders in the Anchorage population and the degree to which UAA
has penetrated these student markets. Of particular interest are two age groups: 18-24-
year-old “traditional-aged” students and 25-39-year-old “non-traditionals.” In the 2000
Census, 2,299 of Anchorage’s 18-24 citizens declared themselves as Asian-Americans or
Pacific Islanders. In Fall 2000, 357 of UAA Anchorage’s 18-24 students were
Asian/Pacific American, 2.7% of the Anchorage student body. Dividing the two tells us



that, if every 18-24 Asian/Pacific American living in the Anchorage Municipality had
been available to attend UAA-Anchorage, 15.5% were doing so in Fall 2000.

Similarly, 4,024 Anchorage residents between the ages of 25 and 39 were Asian-
American/Pacific Islanders; 200 of UAA Anchorage’s students were Asian-
American/Pacific Islanders, a market penetration rate of 5.0%.

In the second subsection of Table 3 are the same statistics for the Kodiak Island
Borough and the Kodiak Campus, the only other area within the UAA service area with a
high concentration (18.9%) of Asian-American/Pacific Islanders. Of Kodiak’s 255
Asian-American/Pacific Islander residents, 14 were attending UAA Kodiak classes in
Fall 2000—1.8% of the Kodiak student body. Of Kodiak’s 822 Asian-American/Pacific
Islander residents between 25 and 39 years old, 13 were in UAA classes—a market
penetration rate of 1.6% for this age group.

Asian/Pacific American populations in UAA’s other service areas are very small. The
third section of Table 3 shows that Asian-American/Pacific Islanders account for 3.9% of
the population in the entire area surrounding UAA’s other campuses. This includes the
Kodiak Island Borough, where, as we have seen, 18.9% of the population is Asian-
American or Pacific Islanders; the corresponding populations around the Kenai and
Prince William Sound campuses are extremely small.

To summarize, the Asian/Pacific American population of the Anchorage Municipality
grew at nearly 60% between 1990 and 2000, and the proportion of Asian/Pacific
American students at the Anchorage campus grew 34.2% between 1997 and 2001. Over
80% of UAA’s Asian/Pacific American student population is found at the Anchorage
campus, with 15.5% market penetration for traditional-age students and 5.0% market
penetration for non-traditionals.

UA System and Peer Institution Comparisons

As Table 4 shows, UAA had more Asian/Pacific American students than the other
members of the UA System during the five-year analysis period. There were about 100
per year at UAS, and less than 200 per year at Fairbanks. Due to the smaller Fairbanks
and Southeast student bodies, the percentage of Asian/Pacific American students in each
campus’s student body ran close to equal during these five years. UAA experienced a
five-year increase in the numbers of Asian/Pacific American students and Fairbanks saw
a slight decrease. The numbers in Table 4 are drawn from the IPEDS data resource,
which is reported by Statewide, without documentation, making it impossible to reconcile
the differences between these student numbers and those from the OPRA data warehouse.

Table 5 examines UAA’s 22 comparison peer institutions as they ranked in Fall 2001
on the percentage of Asian/Pacific American students in their student bodies. As the
Table shows, UAA ranked fourth among these institutions at that time. The University of
Massachusetts in Boston, of its student body, 8.1% Asian/Pacific American ranked first
on this criterion. Indiana University-Southeast ranked last, at less than one per cent. UAA
has nearly double the percentage of Asian/Pacific American Students as the average of
these 23 schools, making it similar to the University of West Florida with which it tied in
percentage, if not in numbers.



In summary, the number of Asian/Pacific American students at the UAA campuses is
much larger than at either of our sister campuses in the UA system. We are not likely to
find comparable statistics among our peer institutions, as few have similar population
distributions.

Student Characteristics

Asian/Pacific American students average four to five years younger than the UAA
student body, as shown by the mean age difference in Table 6. The mean ages differed by
statistically significant amounts in all five years considered here.

In Fall 2001, 55.7% of Asian/Pacific American students fell into the 18-24-year old
traditional age group, whereas only 43.4% of UAA students did so. The difference is
significant at the p <0.05 levels The proportion of Asian/Pacific American students in the
non-traditional 25-39 age group is not significantly smaller than the proportion of 25-39
year-old UAA students in any of these five years, but there were significantly fewer
Asian/Pacific American students between 40-49 in four of the five years.

Gender follows the same pattern in both UAA and the Asian/Pacific American cohort.
Table 7 shows that UAA was stable at about 60% female to 40% male during the analysis
period and so were UAA’s Asian/Pacific American students. The growth in the numbers
of Asian/Pacific American students at UAA did not change these proportions. There are
no significant differences in gender proportion between Asian/Pacific American students
and those for the UAA student body in any of these five years.

High Schools

Since Fall 1999, over half of the Asian/Pacific American undergraduate students
enrolling at UAA graduated from Alaskan high schools: 52.3% in Fall 2001 (see Table
8). This is a significantly higher proportion than that found in the UAA undergraduate
student body: 43.8% (p < 0.05). Also in Fall 2001, 40.5% of UAA’s Asian/Pacific
American undergraduates graduated from Anchorage and Matanuska Valley high
schools, compared to 28.5% of the UAA student body. This difference is also
statistically significant at the p <0.05 levels

The 36.4% of UAA’s Asian/Pacific American undergraduates who graduated from
high schools outside the State did so in two main places: 9.5% from the Pacific States and
19.6% from international schools. Note that the latter are not international students—
student visa holders are eliminated from these counts. These reflect U.S. citizens or
residents on some visa status other than student.

Table 9 compares high school grade point averages of Asian/Pacific American
undergraduate students with those of the entire UAA undergraduate student body. High
school GPA was recorded for 43.4% of Asian/Pacific American undergraduates in Fall
2001. Their mean high school grade point average was 3.05 in Fall 2001, versus 2.98 for
UAA. The difference is statistically significant at the p <0.05 levels Asian/Pacific
American undergraduates had significantly higher high school grade point averages than
the UAA undergraduate student body in all five years considered here (p < 0.05).

To summarize the high school data, compared to all UAA undergraduates, a larger
proportion of Asian/Pacific American undergraduates come to UAA having graduated



from Alaskan high schools, and a larger proportion of those graduated from Anchorage
and Matanuska Valley schools. Asian/Pacific American undergraduates arrive with
higher high school grade point averages than their UAA peers.

Standardized Tests

Table 10 presents the Asian/Pacific American undergraduates’ Scholastic Aptitude
Test scores to allow comparison to those of all UAA undergraduates. UAA does not
require the SAT for admission. It is requested to allow placement of degree seekers in
English and math classes. Students who score below 530 on the verbal portion of the
SAT are required to take the ASSET test to determine if they need developmental English
classes. Those scoring below 480 on the math portion are required to take developmental
math before taking college algebra.

Looking at the Fall 2001 verbal SAT scores, 26.7% of Asian/Pacific American
undergraduates were referred for further testing on the basis of their SAT scores. The
differences shown in the Table as “529 or Lower” are all significant at the p <0.05 levels
Asian/Pacific American students scored 40-60 points behind their peers, and the score
differences are also significant (p < 0.05). However, some of this difference can be
accounted for in part by two factors. In each of the years considered here, about twice the
proportion of Asian/Pacific American students’ submitted SAT scores compared to the
UAA student body. In 2001, for example, 17.6% of UAA students submitted SAT
scores; 34.2% of Asian/Pacific American students did so. The difference is statistically
significant (p < 0.05). If more scores are submitted, a larger proportion of them could be
low. Another factor is the significantly greater proportion of Asian/Pacific American
students who enroll in degree-seeking status—NDS students do not submit SAT scores,
again creating a circumstance where a larger proportion of Asian/Pacific American
students are submitting scores than that found in the UAA undergraduate student body
(see Table 12).

The math scores also show that a significantly higher proportion of Asian/Pacific
American students who submit SAT scores require math remediation than is true of the
UAA student body members submitting SAT scores (p < 0.05). The math scores are
much closer, but the gap has been widening since 1997. That Fall, Asian/Pacific
American students were two points behind their peers, but by Fall 2001 they were 20
points behind on the math test. Again, some of this difference is due to the larger
proportion of Asian/Pacific American undergraduates submitting SAT scores and
enrolling in degree seeking status.

Placing these scores in a wider context, for all Alaska high school graduates the
average verbal score was 514 and the average math score 510 in 2000. Nationally, the
average verbal score was 504 in 2001 and the average math score was 516 in 2001.

Table 11 looks at the second tool used at UAA to determine the necessity for
developmental classes: the ASSET test. This is a standard instrument, which has three
portions, one of which assesses the student’s writing ability, one, which assesses reading
level, and a third, which assesses numerical skills. UAA requires the test of degree-
seeking students if they score below a certain level on either the SAT or the ACT, or if



they have neither of those scores on entry into a degree program. The math and reading
results are used to determine the need for developmental English and math courses.

Only about a third of Asian/Pacific American undergraduates take the ASSET. Those
who do produce the same or higher average score than their UAA counterparts on the
math portion, and are placed in developmental math in about the same proportions as all
UAA students who test. Apparent differences in math placement in these five years are
not statistically significant at the p < 0.05 level except in Fall 2001, when 15.2% of
Asian/Pacific American undergraduates who took the ASSET scored below the math
development cutoff of 49 points, compared to 10.3% of the UAA undergraduates who
took the test.

On the reading test, Asian/Pacific American undergraduates scored two to four points
lower than UAA undergraduates. The differences in ASSET Reading Means are
significant for each of the five years at the p <0.05 levels Three times the proportion of
Asian/Pacific American undergraduates scored below the developmental English cutoff
as their UAA peers. The proportional differences in English placement shown in Table
11 are significant at the p <0.05 levels in all years except 1997.

To summarize this discussion of testing, compared to all UAA undergraduates,
Asian/Pacific American undergraduates test behind their peers in verbal ability; a larger
proportion of them are referred to developmental English classes. Until recently,
Asian/Pacific American undergraduates tested about the same in math as UAA
undergraduates. In Fall 2001, a greater proportion of Asian/Pacific American
undergraduates were referred to developmental math classes than the corresponding
proportion among UAA students who were tested.

Class Standing, Class Load

Table 12 shows the proportions of first-time freshmen, freshmen, sophomores, juniors,
seniors, non-degree seeking students, graduate students and other students in the UAA
student body with numbers and comparative proportions of Asian/Pacific American
students in each category. For the most part, the proportional distributions of
Asian/Pacific American students into these categories have been the same as the
distributions of the UAA student body, with two exceptions. Smaller proportion
Asian/Pacific American students were non-degree-seeking in 2000 and 2001 (proportions
significantly different at p < 0.05); and the proportion of Asian/Pacific American juniors
was larger than the UAA proportion in each year (also significant at p < 0.05).

Table 13 shows the proportions of Asian/Pacific American students carrying full-time
and part-time credit-hour loads and allows comparisons to the proportions of UAA
students carrying similar credit-hour loads. In Fall 2001, 51.7% of Asian/Pacific
American students carried 12-credit plus loads, compared to 40.4% of the UAA student
body doing so. The significant differences for each Fall semester in the “Full-time Total”
line indicate that Asian/Pacific American students carry full-time loads to a greater
degree than their peers in the general student body.

In summary, greater proportions of Asian/Pacific American students are degree seekers
carrying full class loads than among the entire UAA student body.



Declared Intent and Choice of Major

Table 14 presents the declared intentions of some of UAA’s students and some of
UAA'’s Asian/Pacific American students. When students register for classes, they have
the option of filling out a portion of their registration forms, which asks them why they
are attending UAA. In Fall 2001, 41.5% of UAA students filled in the form; 53.4% of
Asian/Pacific American students did so. The proportional difference is statistically
significant at the p < 0.05 level, as were the differences between the proportions of UAA
and Asian/Pacific American students declaring their intent in all five years considered
here.

The second part of Table 14 shows the proportions of those who did declare their intent
in two groups: those who listed intentions that are most likely degree seeking (pursuing
2- and 4-year degrees, graduate degrees, certificates, or intending to transfer), and those
who listed probable non-degree-seeking intentions (personal development, maintaining a
license, increasing job skills, getting a GED). In each of the five years considered here,
Asian/Pacific American students declared probable degree-seeking intentions in greater
proportions than found in the UAA student body. All proportional differences for
“Probable degree seeking” were significant at the p <0.05 levels

Table 15 shows the proportions of Asian/Pacific American and UAA students actually
in various degree-seeking and non-degree-seeking categories. In Fall 2001, 57.4% of
UAA’s Asian/Pacific American students were pursuing degrees; 50.1% of the UAA
student body were doing so, and the difference between these two proportions is
significant at the p <0.05 levels Similar proportional differences appear in each of the
five years reported on in this paper. Likewise, 49.5% of the UAA student body was non-
degree-seeking compared to 42.4% of Asian/Pacific American students, again a
statistically significant difference at the p <0.05 levels Similar differences appeared in
Fall 1997-2000.

Table 16 presents a summary of the top majors pursued by Asian/Pacific American
undergraduates at UAA with comparisons to show how these major choices rank against
the UAA undergraduate student body. The top portion of the Table shows that, during
the five years considered here, approximately the same proportion of UAA students and
Asian/Pacific American students pursued Associate of Arts degrees in the General
Program category—associate candidates whose programs are not tied to a particular
department. The proportional differences are not statistically significant in any of the five
years reported on here. Likewise, approximately the same proportion of UAA students
and Asian/Pacific American students are undeclared baccalaureate candidates.

The second portion of Table 16 is a listing of 14 majors in rank order by the numbers
of Asian/Pacific American undergraduates pursuing them in Fall 2001. The complete list
of majors pursued by Asian/Pacific American students in the five-year analysis period are
in the Appendix to this paper.

There do not appear to be major differences between the patterns of majors chosen by
Asian/Pacific American undergraduates and those of their peers. Of the 14 top-choice
majors shown in Table 16, twelve are in the top 15 majors chosen by UAA students. The
BBA in Finance and the two-year Office Management and Technology certificate are the
exceptions, and they are near the bottom of the Asian/Pacific American list.
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In summary, a somewhat greater proportion of Asian/Pacific American students
declare their intent than among all UAA students, and of those, a somewhat greater
proportion of Asian/Pacific American students say they are at UAA to pursue degrees.
Official records confirm that a larger proportion of Asian/Pacific American students do
pursue degrees than among all UAA students. Approximately the same proportion are
undeclared or in AA general programs as among the UAA student body. Asian/Pacific
American students choose approximately the same distribution of major programs as the
rest of the student body.

Grades and Attrition

In Table 17 we examine how undergraduate Asian/Pacific American students perform
compared to the AAA undergraduate student body. Looking first at the average GPA
difference we see that, across the five-year analysis period, Asian/Pacific American
undergraduates ran from three tenths to one tenth of a grade point behind the UAA
undergraduate average. In Fall 2001, Asian/Pacific American undergraduates averaged a
2.74 while UAA undergraduates averaged a 2.87; the difference was significant at the p <
0.05 level, as were the differences in each of the other four years analyzed here. The
increase in Asian/Pacific American undergraduate performance from 2.54 in Fall 1997 to
2.74 in Fall 2001 is also statistically significant (p < 0.05).

In each of these five terms, UAA undergraduates received more A’s, and in three
terms—1998, 2000, and 2001—Asian/Pacific American undergraduates received more
C’s. There were no significant differences in the proportions of any of the actions;
Asian/Pacific American undergraduates do not withdraw more often or receive a greater
proportion of Incompletes than their UAA peers.

Asian/Pacific American students do not appear to withdraw or take incompletes in any
greater proportion than do UAA students, as shown in the Actions portion of Table 17.
The proportions of Asian/Pacific American students in each of the action categories are
statistically the same as the proportion of UAA students.

Table 17 also presents a summary of student success, the total of A, B, C, D, and P
(Pass) grades. This gives the proportions of students who successfully complete courses.
The statistics show a historic 72.5% success rate for undergraduates at UAA, and a
slightly lower 69.6% rate for Asian/Pacific American students which averages out to 20%
across the five years. Annual differences are significant for Fall 1997, 1998, and 1999
(p <0.05). However, in 2000 and 2001, the student success rates moved closer and the
differences were no longer statistically significant.

In summary, Asian/Pacific American undergraduates’ grade point averages are
somewhat behind those of the UAA undergraduate student body, but the gap has
narrowed over these five years. Recent student success rates have been the same for
Asian/Pacific American undergraduates and all UAA undergraduates.

Persistence and Graduation

Table 18 presents retention and graduation rates for first-time, full-time freshmen
Asian/Pacific American baccalaureate candidates along with corresponding cohorts of
UAA students. These undergraduate students enter UAA with no college credits (other
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than those from advanced placement high school courses) and take at least a 12-credit
load in their first semester as freshmen.

Of the 353 students who entered UAA as first-time, full-time baccalaureate candidates
in 1997, 21 were Asian-Americans or Pacific Islanders. Of this cohort, 60.3% returned in
the Fall of 1998, and 0.8% graduated by Spring 1999. Approximately the same
proportion of the Asian/Pacific American sub-cohort returned in the Fall of 1998. The
apparent small difference in UAA and Asian/Pacific American retention rates is not
statistically significant (p < 0.05).

In the third year of these cohorts’ college careers, 45.3% of UAA students—and the
same proportion of Asian/Pacific American students—returned. By the fourth year
(2000-2001), 8.5% had graduated, and by the fifth year, 18.7%. Again, apparent
differences in either retention or graduation rates are insignificant (p < 0.05). The history
of the 1997 Asian/Pacific American baccalaureate cohort is the same as the UAA
population.

The same is true of the 1999 cohort, except a significant 4% had graduated by their
fourth year, whereas less than one per cent of the UAA cohort had done so (AY 00-01
graduation rates different at p < 0.05). Also, 44% of these Asian/Pacific American
students returned in 2002, significantly more than the 25% retention in the UAA
baccalaureate cohort (p < 0.05).

Again, 2.2% of the 2000 Asian/Pacific American cohort graduated by their third year,
significantly more than the 0.2% AY 00-01 graduation rate of UAA bachelor seekers (p <
0.05), and the impressive 67.4% third-year retention rate for the Fall 2000 Asian/Pacific
American cohort in Fall 2002 is also significantly greater than the corresponding UAA
rate (p <0.05).

First-time, full-time Asian/Pacific American baccalaureate candidates appear to retain
at slightly higher rates and graduate somewhat earlier than UAA as a whole. However,
graduation rates for both cohorts are very low. By Spring 2002, their fifth year, only
18.7% of the 1997 cohort had graduated. The apparent higher 2002 graduation rate
(23.8%) for Asian/Pacific American students is not statistically significant (p < 0.05).

Table 19 presents similar statistics for first-time, full-time associate degree candidates.
For the most part, the apparent differences between the two cohorts are insignificant at
the p <0.05 levels However, in Fall 2000, and again in Fall 2001, the Fall 1998
Asian/Pacific American cohort’s retention rates were significantly higher than the UAA
cohort, and in Fall 2001, the remarkable 83.3% retention rate for the Fall 2000 cohort was
significantly greater than UAA’s 54.2% rate (all three at p < 0.05).

Table 19 appears to imply that candidates for two-year degrees take up to five years to
earn them at UAA, both among Asian/Pacific American students and in the general
student body. However, graduation rates in this table include associate and any higher
degree. Many students opt to take an associate degree on the way to a bachelors, and this
accounts for at least some of the four and five year times to graduation shown in the
Table. Graduation rates are low for all the associate candidates in this Table. By the fifth
year, 10% of the UAA’s 1997 associate candidates had taken a degree. Graduation rates
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shown in this Table did not differ statistically between UAA and Asian/Pacific American
first-time associate candidates.

Asian/Pacific American associate students have produced higher retention rates than
their UAA peers, but have graduated in almost the same small proportions as UAA’s
first-time full-time associate candidates.

The persistence and graduation statistics for the UAA and Asian/Pacific American
cohorts presented in Table 20 are for full-time undergraduates who came to UAA from
other colleges or universities. Student’s t-tests reveal that the retention and graduation
rates of the Asian/Pacific American and UAA cohorts are the same throughout this Table.

Students who transfer to UAA appear to do a bit better than those who start here,
including Asian/Pacific American students. Of the 1997 UAA cohort, 29% graduated
within five years, and 20.6% of the 1998 cohort had done so by their fourth year. The
cohorts’ slightly lower retention rate is more than made up for with higher graduation
rates.

Table 21 presents similar statistics for cohorts of NDS undergraduates who enter UAA
as first-time students. A percentage of these non-degree seekers graduate each Spring,
because the Table includes students who declare a major after entering UAA. As can be
seen, considerable numbers of Asian/Pacific American students do this—the cohort size
is two to four times as large as the baccalaureate candidates shown in Table 18. The
strategy leads to three occasions when the Asian/Pacific American retention rate exceeds
that of UAA NDS students: 16.1% versus 10.4% for the Fall 1997 cohort in Fall 2000,
20% versus 13.5% for the Fall 1998 cohort in Fall 2000, and 32.5% versus 23.4% for the
Fall 2000 cohort in Fall 2001. Other retention and graduation rates shown in the Table are
statistically insignificant (p < 0.05).

In both cohorts, about a quarter of NDS students return after their first year, about 10%
after their second, with smaller retention percentages after that. With the noted
exceptions, Asian/Pacific American NDS students tend to remain a couple of years and
then leave, but by their fifth year here, about 4% have graduated.

The cohorts of other first-time entering freshmen are presented in Table 22. These
include part-time undergraduates carrying less than 12-credit-hour course loads and
certificate seekers. Only 26.7% of the 1997 Asian/Pacific American cohort returned for a
second year, and none for a third. More recent cohorts have exhibited better retention
rates, including the 1998 Asian/Pacific American cohort’s 60% second-year retention rate
in the Fall of 1999, statistically greater than UAA’s 32% rate (p < 0.05).

Graduation rates are very low. Only 7% of UAA students in the Fall 1997 cohort had
graduated by their fifth year, and only 5% of the Fall 1998 cohort had finished by their
fourth year. None of the 1997 Asian/Pacific American part-timers have graduated.

Table 23 summarizes all first-time full-time undergraduate persistence and graduation
rates for UAA and for the Asian/Pacific American cohorts. As such, there is little new
material to be explained here. As we have shown in the individual breakdown tables
above, Asian/Pacific American undergraduates, with a few notable exception cohorts,
have statistically the same retention rates and graduation rates as their peers at UAA.
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To summarize, there are few differences in persistence and graduation rates between
Asian/Pacific American undergraduates and the UAA undergraduate student body.
Asian/Pacific American students exhibit slightly higher retention rates and graduate a bit
earlier than do all UAA undergraduates, but, most of the statistically significant
proportionate differences are not very large.

Findings

The Asian/Pacific American population of the Anchorage Municipality grew at nearly
60% between 1990 and 2000, and the proportion of Asian/Pacific American students at
the Anchorage campus grew 34.2% between 1997 and 2001. Over 80% of UAA’s
Asian/Pacific American student population is found at the Anchorage campus, with
15.5% market penetration for traditional-age students and 5.0% market penetration for
non-traditionals. The number of Asian/Pacific American students at the UAA campuses
is much larger than at either of our sister campuses in the UA system. Alaska’s Asian-
American/Pacific Islander population is concentrated in the Panhandle and the Anchorage
Bowl, which explains the patterns across UA’s statewide system. It is interesting to note
that, even given a fairly high concentration of this minority in Southeast’s service area,
the percentages attending UAA are nearly double those of UA Southeast.

Asian/Pacific American students are 4-5 years younger than the UAA student body,
which means they will enjoy the advantages of being traditionally-aged college
students—energy, excitement, recent experience with study and learning. They will also
exhibit the problems of this age group—inexperience, lack of direction, and the
distractions of being away from home and out from under parental guidance for the first
time. And it means that UAA will experience the vitality of this group but also have to
provide for its special needs.

Compared to all UAA undergraduates, Asian/Pacific American undergraduates test
behind their peers in verbal ability; a larger proportion of them are referred to
developmental English classes. Until recently, Asian/Pacific American undergraduates
tested about the same in math as UAA undergraduates. In Fall 2001, a greater proportion
of Asian/Pacific American undergraduates were referred to developmental math classes
than the corresponding proportion among UAA students who were tested.

Greater proportions of Asian/Pacific American students are degree seekers carrying full
class loads than among the entire UAA student body. There could be two causes: this
may be an example of Sue and Sue’s (1990) concept that Asian/Pacific Students “...want
to make their family proud, so [they] strive to be as successful as possible,” in which
Asian/Pacific students declare degrees early and take heavy course loads because of
family pressure to succeed. It could also be that Asian/Pacific Students are dependent on
financial aid to a greater extent, forcing them, like UAA’s foreign students, to carry full
course loads in declared majors.

A somewhat greater proportion of Asian/Pacific American students declare their intent
than among all UAA students, and of those, a somewhat greater proportion of
Asian/Pacific American students say they are at UAA to pursue degrees. Official records
confirm that a larger proportion of Asian/Pacific American students do pursue degrees
than among all UAA students. Approximately the same proportion are undeclared or in
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AA general programs as among the UAA student body. Asian/Pacific American students
choose approximately the same distribution of major programs as the rest of the student
body.

It would appear that Asian/Pacific students are able to find the majors they want in
UAA’s offerings, and the agreement between their intentions and their actions would
indicate a degree of confidence in their decisions which is not characteristic of the other
three minorities considered in this series of analyses. However, this could also be a
manifestation of the “model minority”” syndrome which Sue and Sue (1990) eloquently
depict in the opening quotation. If the decision for a particular major is family driven, and
the student changes his or her mind, the result could be an academic meltdown.

Asian/Pacific American undergraduates’ grade point averages are somewhat behind
those of the UAA undergraduate student body, but the gap has narrowed over these five
years. Recent student success rates have been the same for Asian/Pacific American
undergraduates and all UAA undergraduates.

There are few differences in persistence and graduation rates between Asian/Pacific
American undergraduates and the UAA undergraduate student body. Asian/Pacific
American students exhibit slightly higher retention rates and graduate a bit earlier than do
all UAA undergraduates, but, most of the statistically significant proportionate
differences are not very large.

Conclusion

The Asian-American/Pacific Islander minority at UAA is the second largest, and
appears to be the least different from the rest of the UAA student body. Asian/Pacific
American students represent a good marketing opportunity, in that the Asian/Pacific
sector of Anchorage’s population is rapidly expanding. UAA is already attracting a
sizeable number of Asian/Pacific American students, who appear to by loyal to the
university and whose academic performance became noticeably stronger from 1997-
2001.

Sue and Sue (1990) suggest in the opening quote of this Topic Paper that this group
may have unique difficulties arising from their cultural backgrounds. Since they perform
about equal with the rest of the student body, special support may not be needed. It also
may be difficult to determine if Asian/Pacific American students need support, since, as
Sue and Sue suggest, these students may be reluctant to ask for help.

Asian/Pacific American students arrive at UAA with higher high school grade point
averages, but the standardized test scores of the few who are tested reveal language and
math deficiencies which lead to somewhat higher developmental requirements than the
UAA student body as a whole. If Sue and Sue are right, Asian/Pacific American students
will not come forward and ask for assistance on their own. A more active outreach
program, possibly originating in AHAINA, may be the best answer to this group’s needs.

In this set of four papers, we have examined four minority populations at UAA: Native
Americans, African-Americans, Hispanics, and Asian-American/Pacific Islanders. Our
analysis has shown that that, with the exception of the Asian/Pacific American students
considered in this paper, minority students at UAA have much in common.
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They arrive at UAA with lower high school grade point averages than the UAA student
body (Asian-American/Pacific Islanders are the exception). None score as well on SAT
and ASSET tests as the UAA student body (although the numbers who take the tests are
extremely small). Students of all four minorities require developmental English to a
greater degree than the UAA student body, and most require developmental math.

UAA has historically tested only a small number of its incoming students for
placement into developmental classes. Given the greater need for developmental courses
found among these four groups, if any students needing development in the early stages
of their college careers are missed, a greater proportion of those thus overlooked will be
students of color.

One possible solution to this problem would be to require every entering student to take
the ASSET test. However, this would certainly require enlarging the current two-person
testing staff, and it would cost money to test the 3,000 to 4,000 incoming students each
Fall.

If not, then additional staffing and money for a larger outreach program by AHAINA
may be indicated—and without mandatory testing, this may be the only way to reach
students reluctant to admit they need help.

During the five years examined in these reports, Anchorage has increased its diversity
until, in 2003, it is a rich multicultural city. And UAA’s student body has diversified just
as rapidly. It is possible to walk the length of “the spine” and hear five languages coming
from students who represent a dozen or more races or ethnic groups. As this growth in
diversity continues—and possibly continues to accelerate, the problems we have
identified in these studies will also grow. Now is the time to decide how to respond.
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Appendix A

As this paper was being finished, UAA’s Fall 2002 closing data became available. In
this appendix we present a set of table of the key data analyzed in the foregoing report.

In Fall 2002, Table A-1 shows that the Asian/Pacific American student population
continued to grow at UAA, from 833 in Fall 2001 to 931 in Fall 2002. The distribution
of Asian/Pacific American students across UAA’s campuses remained the same, with
83.3% attending at UAA.

Table A-1: Asian/Pacific American Students by Campus
Fall 2002 Closing Data

Fall 2002 Asian- % Asian- %

Closing Americans Americans UAA
Anchorage 776 83.3% 67.0%
Military 17 1.8%  2.1%
Mat-Su 23 24%  8.2%
Kodiak 52 5.5% 4.1%
Kenai 29 3.1%  8.6%
PWSCC 34 3.6%  9.7%
Total 931 100.0% 20,337

As Table A-2 shows, the 4-year age difference continued in Fall 2002.

Table A-2: Asian/Pacific American Students by Age
Fall 2002 Closing Data

Asian- % Asian- % UAA
Americans Americans
18-24 477 51.0% 36.5%
25-39 254 27.2% 30.8%
Mean 273 31.6
Age

Asian/Pacific American students continued to bring higher high school grade point
averages to UAA in 2002, as shown in Table A-3.
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Table A-3: Asian/Pacific American Students by HSGPA
Fall 2002 Closing Data

Fall 2002 Asian- % Asian- %
Closing | Americans Americans UAA
Not 522 56.0% 69.9%
recorded
2.4 and 584 62.6% 75.6%
below
2.5 and up 347 37.1% 23.9%

The average GPA for Asian/Pacific American students was 2.67 in Fall 2002

average GPA was 2.89.
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Table 1
Asian-Pacific Students by Campus

Fall 1997 Fall 1998 Fall 1999 Fall 2000 Fall 2001 % Change
Asian- | % Asian- Asian- | % Asian- Asian- | % Asian- Asian- | % Asian- Asian- | % Asian-

Campus | Pacific | Pacific % UAA | Pacific | Pacific % UAA | Pacific | Pacific % UAA | Pacific | Pacific % UAA | Pacific | Pacific % UAA |[1997-2001 | 2000-2001
Anchorage 518 79.4%  69.0% * 569 81.4%  70.1% * 628 852%  70.7% * 642 852%  69.3% * 695 83.4%  68.6% *  34.2% 8.3%
Military 14 2.1% 2.4% 13 1.8% 1.7% 13 1.7% 1.6% 13 1.7% 2.1% 22 2.6% 1.9% 57.1% 69.2%
Kodiak 52 7.9% 3.7% 42 6.0% 3.4% 46 6.2% 3.6% 43 5.7% 4.0% 49 5.8% 4.2% -5.8% 14.0%
Kenai 20 3.0% 8.5% 28 4.0% 8.2% 21 2.8% 7.7% 19 2.5% 8.3% 19 2.2% 9.0% -5.0% 0.0%
Mat-Su 16 2.4% 7.0% 14 2.0% 6.3% 12 1.6% 7.7% 11 1.4% 8.1% 21 2.5% 8.5% 31.3% 90.9%
PWSCC 32 4.9% 9.1% 33 4.7% 9.9% 17 2.3% 8.3% 25 3.3% 7.8% 27 3.2% 7.6% -15.6% 8.0%
Total 652 100.0% 18,255 699 100.0% 19,336 737 100.0% 18,754 753 100.0% 18,534 833 100.0% 18,676 27.8% 10.6%

Source: OPRA Data Warehouse
Notes: * proportional difference significant by student's t-test at p < 0.05.
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Table 2

Anchorage Municipality Population Growth Rates

Race/Ethnicity 1990 Population | % of 1990 Population | 2000 Population | % of 2000 Population | Growth
American Indian/Alaska Native 14,126 6.2% 18,326 7.0% 29.7%
African-American 14,126 6.2% 14,667 5.6% 3.8%
Asian/Pacific Islander 10,427 4.6% 16,543 6.4% 58.7%

Asian (2000 Census split category) 14,208 5.5%

Hawaiian/Pacific Islander 2,335 0.9%
Hispanic/Latino 9,258 4.1% 14,799 5.7% 59.9%
White 178,168 78.7% 181,982 69.9% 2.1%
Other 233 0.1% 583 0.2% 150.2%
Two or More Races 13,383 5.1%

Total 226,338 100.0% 260,283 100.0% 15.0%

Source: US Census
Notes:

1. " Hawaiian/Pacific Islander" and "Two or More Races" first appeared on 2000 Census

2. Ability to indicate two or more races probably understates growth: these would have added to
other categories under forced choice.

3. * proportional difference significant by student's t-test at p < 0.05.
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Table 3

Asian-Pacific Market Penetration of the UAA Service Area by Campus

Census 2000

Fall 2000

Market Penetration

Population | Asian-Pacific | % of Population| Students | Asian-Pacific | % of Campus Population | Asian-Pacific
Anchorage
18-24 24,886 2,299 0.9% 5,336 357 2.7% 21.4% 15.5%
25-39 64,085 4,024 1.5% 4,548 200 1.5% 7.1% 5.0%
40-49 45,923 3,233 1.2% 2,090 53 0.4% 4.6% 1.6%
50-59 28,358 1,827 0.7% 877 19 0.1% 3.1% 1.0%
60 and Up 21,160 1,795 0.7% 173 3 0.0% 0.8% 0.2%
Total 260,283 22,085 8.5% 13,228 642 4.9% 5.1% 2.9%
Kodiak
18-24 1,158 255 1.8% 107 14 1.8% 9.2% 5.5%
25-39 3,452 822 5.9% 259 13 1.7% 7.5% 1.6%
40-49 2,406 373 2.7% 180 5 0.7% 7.5% 1.3%
50-59 1,379 298 2.1% 82 3 0.4% 5.9% 1.0%
60 and Up 1,004 239 1.7% 59 2 0.3% 5.9% 0.8%
Total 13,913 2,636 18.9% 757 43 5.7% 5.4% 1.6%
UAA Outside Anchorage
18-24 9,701 434 0.3% 1,096 24 0.5% 11.3% 5.5%
25-39 27,519 1,373 1.0% 1,471 34 0.6% 5.3% 2.5%
40-49 26,352 761 0.6% 1,230 14 0.3% 4.7% 1.8%
50-59 15,580 524 0.4% 592 10 0.2% 3.8% 1.9%
60 and Up 12,467 412 0.3% 257 3 0.1% 2.1% 0.7%
Total 133,121 5,193 3.9% 5,271 96 1.8% 4.0% 1.8%
UAA Area
18-24 34,587 2,733 0.7% 6,432 381 2.1% 18.6% 13.9%
25-39 91,604 5,397 1.4% 6,019 234 1.3% 6.6% 4.3%

Notes: * proportional difference significant by student's t-test at p < 0.05.
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Table 4

Percentages of Asian-Pacific Students at UA System Schools

Fall 1997 Fall 1998 Fall 2000 Fall 2001 % Change
Asian-Pacific| % of Students [ Asian-Pacific| % of Students | Asian-Pacific| % of Students | Asian-Pacific| % of Students | 1997-2001 | 2000-2001
University Of Alaska Anchorage 603 4.1% 583 3.9% 612 4.1% 673 4.5% 11.6% 10.0%
University Of Alaska Fairbanks 195 2.6% 164 2.4% 177 2.5% 182 2.5% -6.7% 2.8%
University Of Alaska Southeast 106 2.8% 103 2.9% 109 3.1% 95 2.9% -10.4% -12.8%
UA Total 904 3.5% 850 3.3% 898 3.5% 950 3.7% 5.1% 5.8%

Source: IPEDS
Notes:

1. Fall 1999 Data not available from IPEDS
2. proportional difference significant by student's t-test at p < 0.05.
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