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Executive Summary

The 1,476 Native and American Indian students attending UAA’s campuses in
Fall 2001 represented 7.9% of the total student body. This group consisted of
1,450 undergraduates and 26 graduate students.

Since 1997, Native/Indian undergraduate enrollment has increased 30.5%, while
Native/Indian graduate enrollment has declined from 34 to 26 students.

Native/Indian students are younger and more likely to be women than the UAA
student body as a whole. Considerably more Native/Indian students seek 4-year
degrees than the rest of the campus.

The gains in undergraduate enrollment have been accompanied by a redistribution
of origin: 61% of Native/Indian undergraduates came from Alaska high schools
outside the Anchorage-Mat-Su area; only 28% of all UAA undergraduates did so.
This is a major shift from the past: in 1997, only a little more than half of UAA’s
Native students came from outside Anchorage.

Native/Indian undergraduate candidates arrive at UAA poorly prepared for
college. Their high school grade point averages run a full letter grade behind the
rest of UAA, and they test lower on both the SAT and the ASSET tests.

Native graduate students test almost on par with other UAA graduate students on
the GRE, but do not do as well on the verbal component.

Native and Indian undergraduates run about half a letter grade behind their peers,
and their attrition rate is much higher: 26% vs. 16% in Fall 2001.

Undergraduate retention rates are considerably below the UAA average for
Natives and Indians, and their graduation rates are very low.

Native graduate students are competitive with their peers. Analysis is restricted by
limited numbers, but the indications are that they graduate more rapidly; if they
do not finish within a fairly short time, they may tend to drop out.

The primary thrust of UAA’s support programs is to place Native and Indian
students into remedial classes, monitor their performance, and attempt to
mainstream them as quickly as possible. There is not a great deal of cultural
support available for Native/Indian students.

However, two programs—ANSEP and RRANN—designed to attract promising
Native students are responsible for placing significant numbers of these students
in Biology, Engineering, and Nursing. A similar program is contemplated in the
College of Business and Public Policy, but one is sorely needed in education.



Introduction

This is the first of what is planned to be a four-part series of profiles of minority
populations at UAA. Here we examine UAA’s Native and American Indian
subpopulation, and in three subsequent papers we will look at African Americans, Asian
Americans, and Hispanics at UAA. In each case we will endeavor to gather a standard
profile of the minority students and compare it with the UAA campus as a whole.

The elements of the profile are chosen to allow a look at a given minority from three
viewpoints: where they come from, what they do when they’re at UAA, and how well
they perform. In each case, we analyze a wide variety of data sources to arrive at
significant differences and similarities between the minority and the rest of the student
body.

We report on special programs which have been set up over the years at UAA to
attempt to serve the special needs of minority populations. In some cases these needs are
educational, in others cultural.

An undertaking like this is not the work of one person, but is instead a team effort. I
would like to acknowledge the members of the team. Thanks go to Willie Templeton,
Director of Native Student Services for his insights and assistance in gathering material
on UAA’s Native assistance programs; to Dr. Gary Rice for his helpfulness and patience
as I have struggled to learn the complex craft of institutional research; to Roberta Weaver
and Alexa Fleming for their support and incredible ability to solve presentation problems
in record time; to Yuan-Fang Dong, who started out as a source of SAS guidance and
turned into a supporting, warm friend; and to my family who had to put up with late
hours and cranky Dad at the deadline crunch.

Pat Moore, Research Associate

OPRA



Methodology and Assumptions

This report incorporates a new dataset that has only appeared in one prior OPRA
profile: IPEDS data. Each year, the National Center for Educational Statistics collects a
comprehensive dataset on almost every university campus in the United States, and
makes these data available on the World Wide Web. We have recently tapped into the
IPEDS database, and it allows us to bring a new benchmarking dimension to our
analyses. We have available a set of standardized data on the students, faculty, financial
operations, enrollments, admission policies, and graduation rates of, essentially, all the
universities in the U. S. We have used them only a little here, but in the future, readers of
these profiles can expect to see much more information coming out of this wonderful data
set.

This report also makes use of newly available data from the 2000 U. S. Census and the
Institute for Social and Economic Research. Our examination of populations around the
UAA campuses draws on data representing individuals who responded to the 2000 census
questions on ethnicity. In 2000 for the first time, the Census Bureau provided an
opportunity to check either “Alaska Native/American Indian” or “Mixed race including
Alaska Native/American Indian.” Demographers are still trying to determine the “best”
number to use to describe minorities in various areas.

On the advice of E. Lance Howe of UAA’s Institute for Social and Economic
Research, we have opted to use the total of those who checked either box on the Census
form, giving the largest possible number of Native/Indian residents. However, through
Howe’s kind assistance, we have also incorporated a set of estimates of the numbers of

Alaskan Natives recorded in the Census. These appear in the rightmost columns of Table
1.

Also for this paper, we have chosen to combine the populations of Alaska Natives and
American Indians; hence the term “Natives/Indians” will be seen throughout the report.
This is done for two main reasons. First, since neither IPEDS nor the census
distinguishes between the two groups, combining them is necessary to permit market
penetration estimates and comparisons with peer institutions and other members of the
UA system, and second, American Indians are welcomed into most programs at UAA
designed to accommodate Alaskan Natives.



Analysis

Where do UAA’s Native and Indian Students Come From?

In this first part of our analysis of UAA’s Native and Indian students we look at the
characteristics that define this cohort, the places from which they come to UAA, and the
abilities and skills they bring to higher education.

In the 2000 census, 19% of Alaska’s 626,932 residents identified themselves as Alaska
Natives or American Indians. Of those, 26,995 resided among the Anchorage
Municipality’s 260,283 people—10.4% of the Municipality population.

Table 1 breaks this population out by Alaska’s boroughs and census areas.

Accordingly, in Table 2, we examine the population density of Natives/Indians in
UAA’s service areas. As can be seen from the “% of Census” total lines in Table 1, the
2000 Census reported that the Kodiak Island Borough and the Valdez-Cordova Census
Area had the highest densities of Natives/Indians in their populations, at 17.6% and
17.3%, respectively. Natives/Indians account for 10.1% of the Kenai Peninsula Borough
and 8.6% of the Matanuska-Susitna Borough, and, as mentioned above, 10.4% of the
Anchorage Municipality.

Native/Indians number 41,163 of the 391,617 population in the UAA combined service
areas, or 10.5% of the total population. More interesting are the potential UAA students.
The two key age groups, detailed in Table 2, are the 18-24 year-olds, usually considered
“traditional age students” and the 25-39 year olds, who comprise half of UAA’s non-
traditional and transfer students (in 2001, the median age at UAA was 27.0, the mean
31.3). Examining Table 2, we see that 12.2% of the Native/Indian population in the UAA
service area is 18 to 24 years old, and 10% are 25-39. In Anchorage these figures are
11.8% and 9.8% respectively.

The right side of Table 2 reports the degree of penetration UAA has achieved in each
of these markets. These numbers were taken from the Fall 2000 enrollment to match the
census data from the 2000 Census. Column 4 shows the total number of students in each
age group, and Column 5 the numbers of Natives/Indians among them. In Column 6 we
see the percentage of Native/Indian students. Thus, in Fall 2000, 7.1% of the UAA
student body—1306 students—consisted of Alaska Natives and American Indians.
Native/Indian students between 18 and 24 years old made up 8.3% of UAA’s students,
almost all taking undergraduate classes. Another 7.4% were between 25 and 39 years of
age, taking a mixture of graduate and undergraduate classes.

The rightmost pair of columns in Table 2 looks at the market penetration for UAA and
its component institutions. Column 7 shows the total penetration of the entire student
market, and column 8 reports the analogous figure for the native student market. The
underlying assumption of penetration analysis is that the total population in each target
age group is eligible to become students at UAA. Were this the case, the 1,306
Native/Indian students attending UAA in the Fall of 2000 represent 3.2% of the total
Native/Indian “market” for UAA, versus 4.7% penetration of the total market. Using the
entire group rather than only high school graduates results in the “eligible” native



population being somewhat larger than the actual number in each area’s population.
However, more detailed analysis is not possible at this point, since the Census Bureau has
not yet released the analysis of the Census Long Form, which collected educational
levels. When these numbers are available, it will be possible to recast these penetration
figures using the 18-24 high school graduates and the 25-29 “some college” groups.

At this stage of analysis, PWSCC was the most “successful” at penetrating the
Native/Indian market in Fall 2000. They enrolled 16.5% of the 18-24 age group and
18.9% of the 25-39 age group and an impressive 8.9% of the total Native/Indian Market.
UAA Anchorage came in second with 16.0% 18-24 penetration and 5.0% 25-29
penetration. The Mat-Su campus appears to have had some difficulty penetrating their
admittedly small native market. Natives only account for 8.6% of the Valley population,
and UAA Mat-Su only drew 1.2% of them, 3.1% of the 18-24 age group and 1.9% of the
25-29 age group. This may not be due to any particular problem with Natives/Indians,
since Mat-Su’s penetration statistics rank last in nearly every category for Fall 2000. A
recent management change at Mat-Su was aimed at turning this performance around.

Table 3 looks at three MAUSs in more detail: UAA, UAF, and UAS. These data are
drawn from the IPEDS reports submitted to the National Center for Educational Statistics
(NCES) each year by the Statewide Office of Budget and Institutional Research. Table 3
reflects the number of Natives/Indians and the percentage of the student body reported at
each institution for the five years from 1997 to 2001. All data are based on Fall Closing.
As has been mentioned elsewhere, Statewide does not publish methodology, so there is
no way to determine why their counts do not match the OPRA warehouse data, which is
taken on the official freeze date each semester.

Table 3 shows that UAS has consistently led the three urban UA campuses in
Native/Indian enrollment with the single exception of 2000 when Fairbanks edged them
out. The percentage of Natives and Indians in the student body at UAA is also
consistently less than half that of the other two urban campuses. Is this due to a lower
population density of Natives/Indians in the Anchorage area? Looking back at Table 1, if
we combine Juneau City and Borough, Ketchikan Gateway Borough and Sitka City and
Borough the average Native/Indian Population density in UAS’s market area is about
18%, which would explain their higher percentages of Native/Indian enrollment. UAF is
harder to explain, in light of the 9.9% Native/Indian population density in the Fairbanks
North Star Borough, but, according to William Templeton, UAA’s Director of Native
Student Services, UAF is the only school in the system with married student housing,
which attracts significant numbers of Native students from around the entire state.

What is clear from Table 3 is that the Native/Indian population at UAA has increased
nearly 20% over the five years in this study, from 6.6% of the student body in 1997 to
7.7% in 2001. Most of this growth occurred between 2000 and 2001. Over the same five-
year period the numbers of Native and Indian students declined at both UAF and UAS,
although this trend may have reversed itself between 2000 and 2001, when all three
campuses saw some gain in Natives/Indian students.

Table 4 looks at IPEDS data for UAA’s 22 comparison peers to determine if any of
them have significant Native or Indian populations. Only four have over one percent
Indian populations: Boise State University, The University of Alabama in Huntsville,



The University of West Florida, and Wichita State University. None approaches the 7.7%
UAA figure.

Table 5, however, establishes a different peer group for the purposes of this report. It
is a list of four-year public universities and colleges around the US which have at least
100 Native or Indian students which form at least 6% of their student body. The list is
alphabetized by state. Following the three Alaska schools at the top of the list, we see one
Arizona school, one in Colorado, a 100% Indian University in Kansas, and one in
Michigan. This is followed by one in Minnesota, two in Montana, one each in New
Mexico and North Carolina, eight in Oklahoma, and one in South Dakota. It would be
instructive to pinpoint these locations on a map of Indian reservations in the U. S.

Based on the information in Tables 4 and 5, it is apparent that the only institutions in
the U. S. who are serving large populations of Alaska Natives are the three Universities
of the UA system. None of our comparison peer institutions do so, and the non-Alaska
schools in Table 4 are almost certainly serving American Indian populations, rather than
Alaska Natives.

Within the UAA campuses, the majority are at Anchorage, as shown in Table 6. Note
that these data are derived from the OPRA data warehouse, as opposed to the preceding
tables drawn from IPEDS data. The overall number of undergraduate Native/Indian
students attending UAA has grown from 1,111 in 1997 to 1,450 in 2001, with the
majority of this growth occurring at the PWSCC campus. Indeed, the number of Native
students served in the Valdez-Cordova area nearly doubled between 1997 and 2001. A
major part of that growth—30% —occurred between 2000 and 2001. Kodiak also nearly
doubled its Native student population over the five-year period, but its growth rate
slowed to 18% in 2000.

While each year except 2000 has seen gains in the numbers of Native students at the
Anchorage campus, the percentage of native students steadily declined from 72.5% in
1997 to 69.3% in 2001. The percentage decline is almost entirely due to the percentage
increases at PWSCC. In other words, UAA as a system has posted a 30.5% gain in the
numbers of Native students over this period and has simultaneously undergone a change
of distribution of the Native students across the main and satellite campuses.

The gain was not enough to qualify UAA as a Native Serving Institution under Title
III. Title III, Part A of the Higher Education Act of 1965 as amended requires that 20%
of an institution’s undergraduate enrollment must be Alaska Natives to qualify. For 2003,
the qualifying period was Fall Opening 2000, and UAA was 2,310 undergraduate Alaska
Native students short. Assuming that 2001 is used as a basis for 2004 eligibility, UAA
will not qualify as a Native Serving Institution in 2004 as well, since the 2001 percentage
is still under 20%. UAA would have to more than double market penetration for Natives
to around 10% to achieve a 20% Native undergraduate student population'.

Table 7 looks at the age distribution of UAA’s Alaska Native and Indian students in
comparison to the total student body. Native undergraduates tend to be slightly younger
than the total student body. A higher percentage of Natives/Indians are traditional-age

! the penetration rate in Table 2 is computed for all Native and Indian students; a margin has been added in
this estimate since only the Alaska Native undergraduates recruited would have qualified.



students at UAA: 47.3% of Native/Indian students were traditional aged (18-24) in Fall
2001, versus about 42.5% of the total student body. The gain in Native/Indian students
we have identified was primarily in traditional-aged students. The numbers of students in
the 18- and 19-year-old categories nearly doubled, and the 20-24-year-olds increased
from 281 to 380 during the five-year reporting period. However, there was also a
significant gain in older students: the numbers of undergraduates over 50 doubled during
this same period.

Looking at graduate students by age group is problematic because of the small numbers
in each group. However, examining the aggregate statistics, we can conclude that
Native/Indian graduate students are about the same ages as the UAA graduate population,
since the mean and median ages have stayed almost the same through the analysis period.

In Table 8, we compare the sex distribution of Native/Indian students to the UAA
student body. It would appear that the proportion of female to male students is slightly
higher in the Native/Indian undergraduate cohort. Over the reporting period, the
undergraduate student body maintained about a 60-40 ratio of women to men, while the
Native/Indian population was about two-thirds female.

This is even more striking among graduate students: again, UAA’s overall graduate
student body tends to maintain a 60-40 ratio of women to men, whereas the Native/Indian
graduate population is overwhelmingly female—80/20 in 2001.

A number of factors could be surmised to bring this about. Men may be staying in the
villages, women may have to increase job skills to support single-parent families, they
may have more time to pursue education, native men may drop out of high school at a
higher rate than women. What is clear is that UAA serves a larger number of women
than men among Native/Indian groups, and may need to examine housing and other
personal services in light of this fact.

UAA collects tribal data on its Alaska Native students which is detailed in Table 9. In
Fall 2001, 30.4% of UAA’s undergraduate Native students listed themselves as Yupik,
Inupiaq or Eskimo, 18.5% as Aleut, 15.4% as Athabaskan or Alaskan Indians, 7.7% as
Haida, Tlingit, Tsimpsian, or Southeast Native, and an additional 9.4% listed themselves
as Alaska Natives. As the Native student population grew from 838 in 1997 to 1,189 in
2001, these percentages remained remarkably constant. The largest variation has been
among the relatively small numbers of Southeast Natives who attend here.

It might be expected that the various campuses of UAA would attract the lion’s share
of their respective region’s natives, but this is not the case. More than half of each native
group attending UAA attends at the Anchorage campus, with only about 10-15% of the
Aleuts attending in Kodiak, and so forth. So the Anchorage campus undergraduate Native
population represents every tribal affiliation, and, as shown in Table 9, nearly two-thirds
of UAA’s undergraduate Native population.

Undergraduates identifying themselves as American Indians account for a bit less than
a quarter of the Native/Indian undergraduate population. No tribal affiliation information
is gathered on American Indians. Over the five years in this study, the American Indian
undergraduate population declined 4.4%, but increased between 1999 and 2000. There
were no American Indian graduate students at UAA during the analysis period.



The small numbers of Native/Indian graduate students make a similar analysis
impossible. In Fall 2001, only 26 graduate students listed their tribal affiliation. The
percentages vary wildly over the five years covered here because the variances are
magnified by the small numbers of Native graduate students. When one of two students
in a particular category finishes his degree, the resulting 100% drop in enrollment is less
dramatic than the numbers would indicate.

The low and declining American Indian population is not surprising, since UAA has no
programs in place to recruit American Indian students, and only serves their special needs
by including them in some Native Student Services programs and AHAINA. American
Indians are not eligible to participate in either the special engineering or nursing
programs aimed at Native students.

Table 10, which looks at the high schools UAA’s undergraduate Native and Indian
students come from, confirms the growth and redistribution pattern which emerged from
the analysis of UAA campus distribution in Table 6 above. During this period, total
Native/Indian undergraduate enrollment increased 30.5%, while the number coming from
Anchorage High Schools only grew 16.1%. The growth came in the form of Natives
choosing UAA from other areas of the state: the number of Interior and Northern high
school graduates choosing UAA more than doubled during the reporting period, and large
gains were posted in Southwest Alaska and the Gulf Coast region as well. Especially
notable is that almost all the gain in UAA students attending from Northern Alaska is due
to Natives choosing UAA. Clearly, UAA became more and more the institution of choice
for Alaska Natives from all over Alaska during the five years covered in this report.

One possible explanation for this is improvements in intra-Alaska transportation during
this time. Native students may be opting to treat the college experience as more of a
transient event in their lives, rather than considering Anchorage their homes for the
college years.

Another finding emerges from the rightmost two columns of Table 10. Native students
appear to choose UAA from all over the state, whereas the non-Native student body
comes mostly from the Anchorage/Mat-Su area and Outside. In Fall 2001 69.4% of
Native and Indian undergraduates came from Alaska High Schools as opposed to only
46.2% of the total student body. 46.6% of the Natives/Indians were from Alaska High
Schools outside the Anchorage Bowl and Mat-Su Valley; only 17.5% of the UAA
undergraduate student body graduated from those high schools.

The implication is clear that UAA draws its Native and Indian students from the entire
state, whereas the bulk of the undergraduate student body tends to come from the
Anchorage Bowl and the Mat-Su Valley. Therefore, to successfully serve this diverse
group, the University needs to look at its dormitory space and transportation as well as its
academic and cultural offerings. Perhaps these are the key to increasing market
penetration in the Native population.

It is significant that UAA has managed to attract Native graduate students from around
the state. In 2001, one came from the Gulf Coast region, four from the Interior, one from
Northern Alaska, and two each from the Southwest and Southeast regions. Some may
have been registered at another part of the UA system, taking courses at UAA for various
reasons.



Table 11 looks at the high school grade point averages of incoming undergraduate
Native/Indian students and compares them to all UAA undergraduates. Two things are
immediately apparent from Table 11: over the reporting period the UAA undergraduate
HSGPA has been nearly constant at just below a 3.0 while incoming native
undergraduates HSGPA has increased from a 2.9 to nearly a 3.0—equal to the rest of the
student body; and UAA accepts 22% more low HSGPA Native/Indian undergraduates
than is reflected across the entire undergraduate student body.

In Fall 2001, 7.2% of incoming Native/Indian undergraduates had a HSGPA below 2.5;
only 5.9% of all UAA undergraduates had such low HSGPA. And this reflects a trend:
the number of Native/Indian undergraduate HSGPA’s below 2.5 that were accepted
tripled between 1997 and 2001 while remaining nearly constant across all
undergraduates.

This is offset by better news at the top end. Over this five year period, the number of
incoming Native/Indian undergraduates with HSGPA’s above 2.5 more than tripled, from
139 in 1997 to 444 in 2001. Of course, this could have been due to high school grade
inflation, but it could also reflect the success of programs like the Alaska Scholars and
UAA’s engineering and nursing programs aimed at promising Alaska Native
undergraduates.

One proviso needs to be made about these data: UAA does not record HSGPA for
most of its incoming student body. The numbers in Table 11 represent only 38% of
incoming Native/Indian students in 2001.

A major indicator of incoming student quality is the Scholastic Aptitude Test.
Native/Indian undergraduate SAT scores are compared with the UAA student body in
Table 12. UAA requires that incoming degree-seeking students take the SAT, but uses it
only to determine if students need remedial classes. Therefore we only have data
available for some students in either cohort: 295 Native/Indian and 3,163 non-Native
undergraduates for Fall 2001. Over the five-year reporting period SAT scores have
remained remarkably constant for both Native/Indian and non-Native UAA
undergraduates. Both the math and verbal means have stayed right at 500 for non-
natives, and 460-475 for Natives. This would strongly argue that grade inflation is
responsible for the increases in high school grade point averages noted in the discussion
of Table 11 rather than an improvement in incoming students. The SAT has not
significantly changed in this five-year period.

Native/Indian students who submit SAT scores are consistently 30 points below non-
Native students on the verbal component and 30 points low on the math component.
There has been a slight decrease in Native/Indian scores over the reporting period, while
non-Native students’ scores increased equally slightly. The difference between the scores
also increased across this reporting period. UAA policy is that a score less than 530 on
the verbal component requires that the students take the ASSET test to determine if they
need to be placed in a remedial English class. Table 12 shows that the average UAA
student falls in this category, Native/Indian or not.

As stated above, the SAT is not required for admission to UAA. However, Table 12
shows that if it were required and the threshold for entry set above 500, very few
Native/Indian students would qualify.



Table 13 reports Native/Indian performance on the ASSET test and compares it to the
student body. Only students seeking to take English or math classes are required to take
the ASSET. Out of 18,001 UAA undergraduates in 2001, 4,237 did so, 491 of whom
were Natives and American Indians.

The first thing we would like to note is that the consistency of the ASSET scores lends
even more weight to the argument that the increases in HSGPA noted in our discussion of
Table 11 are most likely due to grade inflation rather than an improvement in incoming
students: high school grades went up while scores on an external standardized test
remained constant.

Secondly, over the reporting period, the mean ASSET scores for Natives/Indians ran a
full point below that of the non-natives. A score of 40-46 on the writing component,
requires that the student take remedial English classes. Likewise, a score of 42 or less on
the math component places the student in remedial math.

What do Native and Indian Students Do While They’re Here?

In the next major division of our analysis, we turn to an examination of what
Native/Indian students do when they get to UAA: how they are distributed across the
student body, what class loads they carry, what they seek when they come to us, and what
programs they pursue while here.

The earlier discussion of age indicated larger numbers of traditional-age Native/Indian
undergraduates than found in the student body as a whole. It is not surprising, then, that
Table 14 shows a larger number of degree-seeking students in this cohort.

In Fall 2001, 44.2% of the UAA student body was non-degree-seeking, versus only
36.1% of Native/Indian students. However, across the analysis period, the numbers of
Native/Indian non-degree seekers increased nearly 32%. This may reflect increasing
sophistication in the urban Native population. Despite increasing numbers coming from
rural high schools as pointed out in our analysis of Table 10, over 45% of the
Native/Indian undergraduates listed Anchorage home addresses on application to UAA in
Fall 2001. This group probably approaches the sophistication level of the rest of the
student body, so they may be seeking recreational and personal enrichment classes in
greater numbers than in earlier times. Another, more ominous possibility is that they have
caught on to the UAA undergraduate dodge of not declaring a major until shortly before
graduation to avoid having to meet with advisors.

The percentages of Native/Indian first-time freshmen, freshmen and sophomores are all
higher than in the aggregate student body, and the percentages of juniors and seniors are
equal. This trend has remained constant across the five year reporting period. With the
exception of the numbers of Native/Indian sophomores and juniors, growth across the
Native/Indian student population has been driven only by the increase in the overall
numbers of students in this cohort. The disproportionate increase in sophomores could be
due to retention efforts focused on freshmen after 1998. The decreases in juniors in both
cohorts reflect the phenomenon of students using UAA as a junior college, transferring
somewhere else after their sophomore year.
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The number of Native/Indian graduate students decreased during this period, but the
percentage decrease is overly dramatic due to the small numbers in this cohort. The
actual decline is only eight students.

A full-time class load at UAA is 12 credit hours or more for undergraduates and 9
credit hours or more for graduate students. Table 15 shows that a significantly higher
percentage of Native/Indian undergraduates carry full loads compared to the total UAA
undergraduate student body. In Fall 2001, 43.2% of Native/Indian undergraduates
carried full loads compared to only 32.7% among UAA undergraduates. This is probably
due primarily to the necessity to maintain a full load to qualify for full financial
assistance. As intimated above, it is probably that significant numbers of Native/Indian
students come to Anchorage for a degree with plans to return home afterward. Offsetting
the increased living cost of living in an urban area probably requires the student to seek
financial assistance. If this reasoning is correct, one would expect rural Native/Indian
students to pursue meeting financial aid eligibility requirements in larger numbers than
their urban-dwelling counterparts in the aggregate student body.

The percentage of Native/Indian undergraduates carrying full loads has declined across
this period, even though their overall numbers increased, which probably ties in closely
with the increase in Native/Indian non-degree-seekers noted in the Table 14 analysis.
NDS students are not eligible for financial aid.

The lower half of Table 15 points to a major shift in credit load patterns among
graduate students at UAA. During this five-year period, both Native/Indian and the
entire student body moved from 50% carrying full loads at the graduate level to the
majority taking part-time loads. This trend was even more dramatic among Native/Indian
graduate students. During this same period, Native/Indian students moved from 50% of
graduate students taking full-time classes to less than 20%. This amounts to a 70.6%
decline in full-time Native/Indian graduate enrollment and a 23.5% increase in part-time
graduate enrollment.

This phenomenon is analyzed more deeply in Table 16. Over half of UAA’s Fall 2001
Native/Indian graduate students enrolled in less than six hours of classes compared to
about a third of UAA’s graduate students. Small enrollments have all increased over the
five years, while large enrollments have dramatically declined. Most of this decline
occurred in the last year of analysis.

Why would this be? Increases in tuition might explain it, but there were no significant
increases in graduate tuition during this period. Likewise, there have been no significant
changes in financial aid. A quick examination of graduate majors, to be discussed below
in Table 21 shows a possible clue: most are in education and business, which might be
pursued by students with employer assistance. These kinds of programs would only
permit part-time attendance.

Table 16 also analyzes undergraduate attempted hours and confirms that no similar
change in enrollment patterns occurred during the analysis period. The percentages of
Native/Indian undergraduates taking one, two, three, four, or more classes reflects the
fact that more of them enroll full-time than the rest of the student body.
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UAA does not require that students declare their intent upon registering, so only those
who are willing to fill out an additional portion of the registration form contribute to the
material in Table 17. For Fall 2001, these responses only reflect the intentions of 35% of
the cohort, and about 42% of the student body.

Given those limitations, 16-17% of UAA students responding said they intended to
pursue four-year degrees, a number which remained constant for the five years covered
here. Contrasted with this, until Fall 2000, about 20% of Native/Indian students declared
that intent. In 2000 and 2001 the number of Native/Indian students claiming they were
here to pursue 4-year degrees declined to the campus percentage.

However, there was no simultaneous increase in the numbers claiming they were
pursuing either certificates or 2-year degrees, so we need to look elsewhere to explain the
responses. A possibility may be found in the increase from about 2% pursuing personal
development in 1997 to 4.8% in 2001. This might indicate that a larger number of urban-
dwelling Native/Indian students may be taking advantage of UAA’s community college
offerings. Another possibility may be a slight increase in emphasis on collecting declared
intent forms in recent years which may be sampling a different portion of the student
population. Declared Intent remains a difficult statistic to analyze at UAA. Nowhere is
this more evident than in the second half of Table 17, where only 5 students completed
the form.

Table 18 tracks the types of programs students actually pursue. Again, this is not the
whole picture, since many students do not declare majors until they are nearly finished,
probably to avoid having to meet with advisors. The Table begins with a summary of the
numbers and percentages of students pursuing each kind of award or degree and then
proceeds with a breakdown of all degree and award programs which have enrolled one or
more Native or American Indian students during the five-year reporting period.

The summary shows a decline in one-year certificate (one-year) programs, but this is
magnified by the small numbers. The change is actually due to two fewer students
pursuing one-year certificates in 2001 than in 1997. It also records the decline in
Native/Indian graduate students we have already noted.

What the summary does show is that the percentage of Native/Indian undergraduates
pursuing two-year degrees has declined slightly (by 21 students) over the reporting
period, while the percentage pursuing four-year degrees has increased slightly. Numbers
are up in both categories, with the most dramatic gain being the 44.7% increase in four-
year degrees between 1997 and 2001. However, as already noted, there has been an
equally dramatic increase in the numbers of Native/Indian students who are non-degree-
seeking. Whether this reflects their increasing unwillingness to visit advisors or their
increasing interest in recreational and personal development courses is unclear.

Table 18 examines the primary majors pursued by UAA’s undergraduate Native/Indian
students. The single largest concentration is the 118 students who were pursuing AA
degrees in General Studies in 2001. This accounted for 8.1% of all Native/Indian
students on campus. Other popular associate programs include accounting, human
services, office management and technology, process technology and small business
administration. Premajors in medical fields account for about 3% of Native/Indian
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enrollments, primarily fueled by special programs designed to attract promising Alaskan
Native students.

The majority of four-year candidates in 2001 were still undeclared (6.4%), with
computer science, accounting, management, history, government, English, justice,
psychology, and elementary education being the most popular majors outside of special
programs.

UAA runs two special programs, Recruitment and Retention of Alaska Natives into
Nursing (RRANN) to recruit promising Alaska Natives into medical education, and the
Alaska Native Science and Engineering Program (ANSEP) in engineering. Table 18
clearly shows that medicine, science and engineering, when combined, lead the declared
majors among undergraduate baccalaureate candidates. In 2001, 30 of UAA’s Native
students were enrolled in biology and 25 in civil engineering, probably all because of
ANSEP. Nursing science added 13 more, and there were 36 Native/Indian
undergraduates pursuing pre-majors in nursing science. These 49 students were most
likely due to RRANN. Thus, in Fall 2001, 99 undergraduate Native students were
concentrated in degree programs that are aimed at recruiting, retaining, and graduating
Alaska Native students.

The steady increase in civil engineering candidates from 9 in 1997 to 25 in 2001 attests
to the success of the ANSEP program. And similar gains from 4 nursing science
candidates and 1 pre-major in 1997 to 13 candidates and 39 pre-majors likewise point to
RRANN’s success. Clearly programs tailored to Alaska Native students produce majors.
We will have more to say about this in the conclusion of this report.

Table 19 examines majors for the graduate Native/Indian students. In 2001, the
majority were in UAA’s educational leadership program (27%), with four pursuing MS
degrees in vocational education, three each in social work and business administration,
and two in nursing science, possibly after having completed undergraduate work in the
RRANN program. The rest of the 26 graduate students in 2001 majored in anthropology,
English, adult education, counseling and guidance, special education, and creative
writing.

How do Native and Indian Students Perform?

In the final part of this analysis, we examine the performance of the Native/Indian
population at UAA, using grades, attrition, persistence, and graduation rates.

According to the undergraduate grade data presented in Table 20, UAA undergraduates
posted an aggregate GPA of 2.92 in Fall 2001. UAA’s aggregate GPA has dipped as low
as 2.87 in 1998 and topped out at 2.94 in 1999 and 2000. Native/Indian undergraduates
have consistently posted lower grades. In 2001, the Native/Indian undergraduate GPA
was a 2.53, the same as it had been in 1999 and 2000. The Native/Indian undergraduate
GPA followed the UAA undergraduate down to 2.40 in 1998. In letter grade terms, UAA
posts a B-minus, Native/Indian students a C-plus.

For the five years considered here, the approximate half-grade-point difference
remained almost constant, and is significant at the p < 0.001 level. It should be noted that
Native/Indian performance may not be that much worse than UAA, since there are fewer
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non-degree-seeking students among the Native/Indian cohort. NDS students traditionally
raise the GPA somewhat due to easier grading in recreational classes.

Native/Indian performance probably reflects directly from their inadequate preparation,
discussed above in our analysis of HSGPA and SAT and ASSET testing. It is clear that
Natives and American Indian students need more remediation than the rest of the student
body, and that existing levels of remedial courses are not enough to bring them on par
with their peers.

Table 20 also looks at student attrition by totaling the numbers and percentage of
course withdrawals (W), F grades and Not Pass (NP) grades. For the entire
undergraduate student body, attrition runs at a remarkably constant 16-17%; for
Native/Indian undergraduates it has increased from 24% in 1997 to 26% in 2001, and has
consistently run ten percentage points higher than that of the aggregate student body. So,
not only do Native/Indian undergraduates get lower grades than their counterparts, but
they fail or withdraw at higher rates. Historically, their grades have improved, but their
attrition rate has simultaneously increased. Again, this points to a need for remediation
programs to better prepare Native/Indian students for the rigors of college education.

Table 21 presents similar data for graduate students. Here, the picture is not quite so
bleak. The UAA graduate GPA hovered between 3.70 and 3.73 for this five-year period,
while the Native/Indian graduate students posted 3.53 to 3.67 GPA’s, only about a
quarter grade point behind. Of course, this is offset by the historic tendency toward
graduate grade point inflation. Apparently, Native/Indian graduate students are
competitive with their peers.

Attrition rates do not present such a pretty picture. Graduate attrition runs between 3.9
and 4.8% at UAA, but Native/Indian attrition, admittedly magnified by small numbers,
has varied from a high of 14.2% in 1999 to this year’s astonishing zero attrition.
However, low attrition is to be expected when 80% of the graduate students are part-
timers taking only one or two courses a semester! Lower Native/Indian attrition rates
began to emerge in 2000, the year the change from full- to part-time graduate enrollment
began.

“The proof of the pudding is in the eating,” they say, and so, we conclude this analysis
with two tables that compare Native/Indian students’ persistence and graduation rates
with those of their peers, first for baccalaureate candidates (Table 22), then for associate
candidates (Table 23). Because Native graduate student cohorts are very small—three to
nine students in the five years considered here—it is not possible to do meaningful
analysis for graduate Native students.

Table 22 compares persistence and graduation rates for two cohorts: the rates are
presented in two rows per term, first for all UAA first-time, full-time freshmen who
entered that term, and, in the second row, only the Native and American Indian first-time,
full-time freshmen. This format allows direct comparison of the rates by cohorts.

By Spring 2002, 18.7% of the FTFT freshmen who entered UAA in Fall 1997 had
graduated. Only 11.8% of the Native/Indian cohort had finished. Looking back across
the top two rows, we see that this is due to much higher dropout rates for the
Native/Indian students. In Fall 1998, nearly two-thirds (60.3%)of UAA’s 1997 FTFT
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freshmen returned for their sophomore year; less than half (44.1%) of Native/Indian
students returned. The Native/Indian freshman to sophomore year retention rate is about
two-thirds that of the rest of the campus.

The situation is not much better for the Fall 1998. To date, none of the FTFT
Native/Indian freshmen who entered in Fall of 1998 have graduated. 7.3% of the UAA
cohort has. The Native/Indian freshman retention rate did improve to about 75% of the
UAA retention rate in Fall 1999, but dropped again to half the UAA rate in Fall 2000 and
stayed there.

Fall 1999’s entering class dropped back to about 70% of the UAA freshman retention
rate, to 65% for the sophomore-to-junior hurdle in 2001. The 2000 FTFT freshman
Natives and American Indians retained at about 75% of the UAA rate in 2001.

To summarize, UAA loses about 40% of each entering group of FTFT freshmen, and
more than half its entering FTFT Native/Indian students each year. Graduation is
typically in the fifth year for both groups, and a much smaller percentage of
Native/Indian students graduate by then compared to the UAA cohort.

Turning now to Table 23, we examine similar data for first-time full-time associate
degree candidates. For UAA as a whole, 36.2% returned for a second year, versus 33.3%
of Native/Indian candidates. After two years, 2% graduated, versus 1.7% of
Natives/Indians. These figures are comparable. After the second year, Native/Indian
students again fall behind: 18.8% of UAA FTFT associate candidates return, only 13.3%
of Native/Indian students. However, graduation rates are comparable at 6.7% (UAA)
versus 6.4%. In four years, 3.3% of Native/Indian associate degree candidates finish
their two-year programs, versus 10.4% for the entire campus. 6.7% of Native/Indian
students who began associate degree programs in 1997 are still enrolled, compared to
8.4% of the whole student body peer group.

To summarize, associate degree candidates are much less likely to return for a second
year than four-year candidates in both the UAA population and the Native/Indian cohort.
Slightly less than two-thirds fail to return for a second year. Those who do complete take
between three and four years to do so in both cohorts. After the second year,
Native/Indian retention rates run slightly ahead of the UAA cohort. These patterns are
consistent over the five-year period covered in this analysis.
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Conclusion

What can we conclude from this analysis of the statistical record of UAA’s Native and
Indian students? Several things come to light. These students account for a small
percentage of the total UAA student body. Unlike the rest of the UAA student body, they
come to college from all over Alaska. To a significantly greater extent, Natives and
Indians are traditional age students pursuing baccalaureate degrees.

They come to UAA poorly prepared for college compared to the UAA student body, as
evidenced by lower high school grade point averages and poorer performance on
standardized entry exams. They require remedial classes to get up to speed in the basic
skills college requires.

After admission, they have more trouble in their classes as evidenced by lower grades
and higher attrition rates. Only 40% of freshman Native and Indian students return after
their freshman year compared to 60% of the rest of UAA. Among associate degree
candidates the rate is much worse.

Only a handful of their small numbers graduate within four years. Lack of persistence
and graduation data from past years prevents us knowing if they complete in longer
periods, but by their fifth year, their numbers have been decimated by attrition.

UAA provides a number of programs for these high-risk students. According to
William Templeton, Director of Native Student Services, the goal of NSS is to
mainstream Natives into regular classes. In many cases this is difficult because only one
semester is usually available for remediation, and many Native students come to UAA
advised by high school counselors to bypass remedial classes. The result is that his staff
often has to scramble to place Native students in remedial classes after they fail in a
regular classroom.

UAA sponsors the Alaska Native Center, which attempts to provide cultural events,
computer labs, study tables and so forth, but the primary goal driving UAA’s dealings
with its Native minority is to “move students on” rather than isolating them from the
student body. As Templeton puts it, it’s the “difference between being a crutch and being
a help. We want to give our Native students the skills to succeed so they can get
through.”

AHAINA offers some cultural and study assistance, but its mission is to also serve all
of UAA’s minority populations.

The net result is that Native and American Indian students come to UAA each year in
greater and greater numbers, but many leave without what they came for. Recently,
Anchorage Daily News reporter Sheila Toomey wrote, “the shock of parachuting into a
big scary city, into a noisy alien culture, facing course work their little schools back home
didn’t prepare them for, and living where everyone is a stranger overwhelms many
Native freshmen. They feel isolated. Routine problems become big roadblocks. Too
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often they succumb to homesickness and leave, taking with them a sense of personal
failure.””

However, it is possible to conclude this paper on a hopeful note. There does appear to
be a way to attract, retain, and graduate Native students, but it requires a different
approach to the college educational process. Throughout this paper, we have frequently
referred to the two programs which appear to be succeeding: ANSEP and RRANN.
Toomey’s quote above was taken from the beginning of what turned out to be a very
positive article on the ANSEP program. In it, she described the program as a “cocoon”
built around the Natives combined with internships to “promote job skills and self-
confidence.

We have already seen that ANSEP has populated the Engineering and Biology majors
with Native American students, and that RRANN, which operates similarly, has done the
same with Nursing Science. Both programs operate with tutoring, social programs geared
to Native life, and both require considerable University resources and lots of time from a
small number of dedicated faculty and staff.

This may be the only way to increase the success rate for Native students. For the most
part, they come to UAA from a different culture, and need both academic and cultural
support to succeed. The success of ANSEP and RRANN attest to the expediency of the
formula.

The crying need in rural Alaska, as shown by the high school grade point average and
national testing data, is for improved secondary education. If a program similar to
ANSEP and RRANN were started in education, it could lead to rural Alaska being
populated with quality Native teachers, who could raise the educational quality of its
schools, creating a cohort of incoming Native students with a much better chance of
success.

2 “Making Engineers,” in The Anchorage Daily News, Sunday, January 5, 2003, pp. A-1, A6-A7.
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